
 
 

 

TEACHERS’ ATTITUDES TOWARDS 

 

I. INTRODUCTION 

HE increase of homophobic attacks within the country, continent, 
and even internationally, as well as the analysis of the current and 
previous literature, has raised interest in conducting research of this 

nature. Various attacks and hatred have been projected and are still 
occurring in our country towards homosexual individuals. These 
prejudices escalate from our societies to our schools, and the literature 
has revealed that homophobic assaults are more evident in the 
schooling environment since most teachers and learners are entirely 
against the notion of homosexuality (Bennett & Reddy, 2015; Butler & 
Astbury, 2008). 

 For instance, the qualitative study concerning the experiences of 18 
South African gay and lesbian youth conducted by Buttler (2003) 
exposed that all the participants encountered non-tolerance, isolation, 
and discrimination within high school settings. In their responses, they 
shared that they experienced harassment, projected by peers, teachers, 
and school administrators, avoidance, rejection, and isolation. Buttler 
(2003) indicates that the experiences of the lesbian, gay, bisexual, and 
transgender (LGBT) learners within the school context need immediate 
attention, as such attacks result in harmful outcomes on their 
psychosocial development and education. 

South African schools are established under various policies and 
legislation that seek equality for all learners regardless of gender 
diversity. Nevertheless, schools and teachers seem incapable and have 
no interest in following the values of equality policies to teach learners 
and society to develop a positive attitude and competence towards 
gender diversity issues (Moletsane et al., 2004). In providing solutions 
to a homophobic school environment by various researchers, Reygan 
and Steyn (2016) suggest that South African policy makers and teachers 
need more emphasis on the “theoretical, epistemological, 
methodological and pedagogical underpinnings of diversity literacy in 
schools. Reygan and Steyn (2016) also believe that all teachers should be 
actively involved in the process, not just life orientation teachers, and 
challenge gender inequality. 

Another study conducted by the Human Rights Watch South Africa 
(2011) also provides evidence that schools are preserving and 
reinforcing social prejudices and discrimination towards LGBT learners. 
For example, the incident of Tanesha, a 13-year-old lesbian, describes 
how a teacher oppressed her: “She tried to chase me from the class 
because she did not want to teach an isitabane (Human Rights Watch 
South Africa, 2011, p. 61). Due to numerous homophobic incidents 
occurring within the watch of school managers, it was therefore 
essential to investigate teacher’s attitudes towards the teaching of LGBT 
learners. 

Problem statement 

II. LITERATURE REVIEW  

Experiences of LGBT learners within the school environment 
Gender and sexual diversity are not addressed in schools, regardless 

of various policies documented to protect and accommodate learners of 
the same sexual orientation. Policies such as the National Education 
Policy Act of 1996, South African Schools Act of 1996, White Paper 6 of 
2001, and Screening Identification Assessment and Support Policy of 
2014 advocate for a safe classroom and school environment. However, 
DePalma and Francis (2014) suggest that there is a strong conflict 
between progressive legislation and education policy, and according to 
UNESCO (2016), homophobic and transphobic bullying and violence 
deprive LGBT learners of their right to a quality education in a safe 
school environment. 

 International research findings and various reports have revealed 
that LGBT learners are and feel unsafe in schools, and this impacts their 
ability to participate fully and achieve in education and to complete 
their schooling. According to D’Augelli et al. (2006) and SAHRC (2007), 
oppression and marginalisation of LGBT people occur mainly in 
schools. Most of these learners who are perceived to be LGBT face 
extensive challenges such as marginalisation, invisibility, and bullying, 
and these kinds of challenges negatively impact their ability to 
participate completely and succeed in education and finish their 
schooling (Rey & Gibson, 1997). These challenges faced by LGBT youth 
result from the way they tend to present their gender identity 
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(Aspenlieder et al., 2009; Renn, 2010). 
Toxic school environments result in a high number of students who 

drop out of school and are absent to escape the homophobic settings 
(Aragon et al., 2014). To identify the school challenges encountered by 
LGBT learners in our schools, Jones and Hillier (2013) reported that in 
the past decade, there has been an increasing number of Australian 
LGBT learners coming out, and they have faced several bullying 
experiences. The report shows that 61 % of young people in 2010 came 
across verbal abuse due to homophobia, those who experienced 
physical abuse stood at 18% resulting from homophobia, and 69% 
reported other forms of homophobia, including exclusion, cyber-
bullying, and rumours. In general, 80% experienced some form of abuse 
at school. According to Jones and Hillier (2013), it appears that these 
learners are experiencing bullying even more than in the past, as the 
research around the world revealed an epidemic. 

In revealing a continued oppression and marginalisation of LGBT 
learners within school environments another study was conducted by 
Elia (1993) in the United States of America using 7000 participants 
(LGBTI youth) as a sample, the point of interest of this study was to 
discuss and define different practices of homophobia in the high school 
settings and also to explore how homophobic school environments have 
negatively influenced high school students. Results revealed that 80% of 
participants displayed a high decline in academic performance, 40% 
demonstrated a high absenteeism rate, and 30% decided to quit school 
for good. Similarly, Sears (1991) revealed that about 90% of LGBTI 
students experienced negative attitudes portrayed by their classmates, 
and 50% of them were afraid of being harassed, which contributed to 
their fears of revealing their sexual orientation at school to avoid 
mistreatment from their peers. In comparing the lives of non-LGBTI and 
LGBTI students, LGBTI learners are more targeted when it comes to 
harmful experiences such as harassment, violence, and offensive 
comments than non-LGBTI peers (Rankin, 2007) 

In New York, a survey with a sample of 7000 LGBTI students was 
conducted to investigate the increasing rate of homophobia in school 
settings. Kosciw et al. (2012) confirmed that in New York, there is 
evidence of homophobia. They reported that 84 % of the participants are 
being verbally harassed, whereas 40% of them are harassed physically, 
and 18% revealed that they were physically beaten at school in the 
previous year, just before the survey was conducted. The reasons for 
such attacks are due to different sexual orientations. These negative 
experiences accumulate because no specific attention is given to such 
cases. For instance, during the survey, one of the learners pointed out 
that he took the matter to the school staff, but no school action was taken 
to resolve the problem. South Africa is the first country in the world to 
protect gay and lesbian people in its constitution (Gevisser & Cameron, 
1995). Despite the language of inclusivity and acceptance in a new 
democratic South Africa, various South African institutions, including 
education, continue to maintain behaviours of heterosexism 
(Richardson, 2006; Wells & Polders, 2006). 

In KwaZulu-Natal, Msibi (2012) explored how black learners from 
traditional societies deal with LGBT. The results reported that 
homosexual learners faced hostile experiences of schooling (Msibi, 
2012). These hostile experiences involved offensive language and 
physical violence, which teachers and their peers primarily caused. The 
study also revealed that homosexual learners had to hide their sexual 
preferences to cope with homophobic attacks coming from their peers. 
Furthermore, the results of his study indicated that LGBT learners are 
facing the fear of coming out, and again, the lack of knowledge about 
the varieties of sexuality steers the mistreatment of homosexual 
learners. The study revealed that within the province, homosexual 
learners are more stigmatised and discriminated against within higher 

institutions of learning.  
Similarly, Killen and Stangor (2001) indicated that heterosexual 

learners harass learners daily. In the Western Cape Province, another 
study was done whereby participants indicated that some school staff 
members and peers tend to project homophobic comments towards 
them, for instance, “Zetabane, Moffie or Fag” (Martinez-Merino et al., 
2025). South African university homosexual student’s experiences have 
also been studied. For instance, Graziano (2004) used 20 gay and lesbian 
students to explore their beliefs and opinions. The results of his study 
indicated that these LGBT students opted for silence about their actual 
sexual attraction due to a hostile campus environment, and they also 
indicated that they are afraid of being abused. 

According to the qualitative study of Buttler (2003), the experiences 
of 18 South African gay and lesbian youth revealed that all participants 
faced discrimination, isolation, and intolerance within high school 
contexts. The 18 sexual minority youth shared details about how they 
experienced harassment, inflicted by peers, teachers, and school 
administrators, avoidance, rejection, and isolation. This research gives 
an idea that the experiences of the LGBT participants in their high school 
environment had harmful results on their psychosocial development 
and education. LGBT students are less likely to be oppressed and 
harassed at schools when schools’ policies address and give enough 
attention to issues of sexual orientation and gender identity (Kosciw et 
al., 2012). Teachers are more likely to intervene in scenes of homophobic 
attacks. 

Teacher’s attitudes towards homosexuality 
In examining the attitudes of teachers towards homosexual learners 

O’Connell et al. (2010) conducted a study of teachers in rural New York, 
the report indicated that six percent of teachers did not feel comfortable 
when it comes to communicating with LGBT learners; nineteen percent 
revealed that their classrooms or offices cannot be a safe environment 
for LGBQ youth and twenty percent (20%) of them were so reluctant to 
talk about homosexual issues with colleagues. Similarly, another study 
conducted in Texas, United States, indicated that 35% of teachers who 
were participants had one or more negative approaches towards 
homosexuality and lesbian as well as gay people (Wyatt et al., 2008). 
Regarding homosexuality as a sinful act, abnormal, compulsive, and 
unnatural are the attitudes portrayed by participants (Wyatt et al., 2008). 
Additionally, two national studies concerning the attitudes of teachers 
towards homosexuals were carried out, and the results indicated that a 
negative approach towards LGBT youth was dominant amongst the 
teachers (Kumashiro, 2000). 

The first part of the national survey was conducted using primary 
teachers as participants. The data that was gathered indicated that 51 % 
of teachers would not be able to respond to students' questions about 
LGBT people, as they are uncomfortable with such people. In 
comparison, 18% of the teachers pointed out that addressing issues of 
bullying and harassment for students referred to as LGBT would not be 
comfortable for them (Kosciw et al., 2012). The second national survey 
was conducted amongst the high school teachers, where 24% of teachers 
highlighted that creating a safe and supportive learning environment 
for LGBT students is not their responsibility and should not be held 
accountable (Kosciw et al., 2012). After these two surveys, conclusions 
were made that teachers hold negative attitudes towards homosexual 
learners. Literature review shows that some teachers are reluctant to 
engage in gender diversity topics in the classroom due to their cultural 
and religious beliefs. 

 Literature revealed that teachers tend to divert from the content 
(syllabus) to avoid difficult topics such as gender diversity, and they 
also perceive homosexuality as immoral work done (Francis, 2012; 
Helleve et al., 2009). According to Francis and Msibi (2011), South 
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African in-service teachers are showing a very slight shift in their 
attitudes regarding homosexuality. Regardless of inclusive and 
tolerance policies, teachers always advocate for heterosexism in the 
classroom (Francis & Msibi, 2011). A study was conducted among 
eleven Durban schools to study teachers' experiences. Francis (2012) 
pointed out that teachers frequently ignored issues of sexual diversity 
when homosexuality was introduced in the classroom. In another study 
by McCabe et al. (2013), teachers, schools, and school counsellors saw a 
need to advocate for LGBT learners. Also, another study presented that 
as attitudes about LGBT people progressed from negative to positive, 
school counsellors stated that more engagement in behaviours to make 
the school climate less heterosexist and more supportive for LGBT 
students (Hall et al. 2013). Therefore, teachers’ attitudes can impact the 
way they behave, and these attitudes may serve as a basis of supportive 
actions concerning LGBT students, or teachers may contribute to an 
aggressive school environment for these youth regarding 
homosexuality and supporting LGBTQ students. 

Scholars highlighted that teachers are the product of the society 
holding certain beliefs about the culture, religion, sexuality, and gender, 
and it must be understood that their perceptions about homosexuality 
are rooted within societal norms which involve gender, religion, and 
culture (Francis & Le Roux, 2011; Msibi, 2012). Few studies have been 
conducted focusing on South African teachers and their attitudes 
towards homosexuality. It is often through testimonies provided by 
lesbians and gays that one can analyse teacher’s attitudes (Msibi, 2012) 
and from children coming from gay and lesbian households (Lubbe, 
2007). South African schools have proved to be hostile towards 
homosexual learners; prejudices and oppression surround schooling 
experiences of lesbians and gays within school settings (Msibi, 2012; 
Butler et al., 2003; Richardson, 2004). The study conducted by Msibi 
(2012, p. 12) for African townships schools, one gay student revealed 
that the teacher: “Dragged me by neck ... He always says that he does 
not like 'izitabane' [insulting word for gay in isiZulu]. Other teachers 
just laugh and do nothing” and Butler et al.'s (2003, p. 21) study also 
indicate to teacher’s prejudice: “There is one teacher. He is so against 
gay people, and he is always criticising gay people openly in class. 
Everyone would laugh and I just burst into tears”.  

School curriculum on gender and sexual diversity 
South Africa has been among the applauded countries for ensuring 

that all citizens’ rights are fully observed, irrespective of sexual 
orientation. Nevertheless, the increasing violent crisis against LGBT 
persons shows that there is a considerable gap between constitution and 
implementation, as LGBT people are still marginalised by fellow 
citizens (DePalma & Francis, 2014). South African curriculum is also 
trying to align with the country’s constitution by offering quality and 
equality for all citizens. Still, the content of our curriculum does not 
address the issues of homosexuality in our school classrooms. South 
African literature reveals that the issues of LGBT in school curriculum 
in South Africa are rooted only in one subject, namely life skills 
popularly known as Life Orientation (LO). Both learners and teachers 
are exposed to the issues of homosexuality only during LO period, and 
this shows that only LO teachers have access to teach and engage in 
LGBT problems. 

 According to Francis (2012), South African issues associated with 
homosexuality based on the outcomes of the LO curriculum were 
previously described and addressed in the OBE (Outcome-Based 
Education) curriculum. Frances (2012) continues to argue that in the 
Revised National Curriculum Statement (2006) and Departmental LO 
Teacher Guidelines (Department of Education [DoE], 2006), there is a 
huge silence on issues which could be categorised as “sexual diversity 
‘’. Helleve et al.'s (2009) results indicate that teachers change the syllabus 

to escape difficult learning outcomes such as sexuality education. 
Teachers are failing to challenge social norms, and they hold a 
perception that homosexuality is deviant from social practices, and due 
to religious and cultural beliefs, are reluctant to teach about such topics 
in the classroom. Heterosexism continues to dominate in South African 
classrooms regardless of the tolerance and inclusivity of democratic 
policies that address past imbalances (Francis & Msibi, 2011). In a study 
of teachers’ experiences in 11 Durban schools, Francis (2012) found that 
teachers ignored sexual diversity topics and that when the topic of 
homosexuality was presented in the classroom, it was outlined in terms 
of “compulsory heterosexuality”. Therefore, out of various findings by 
researchers, it is evident that the South African curriculum is lacking 
inclusivity for LGBT learners. A lot still needs to be done to 
accommodate gender diversity in the classrooms; for instance, Life 
Orientation was the only subject that addressed the issues concerning 
gender differences in our schools. 

Exclusion of LGBT issues in the school curriculum has become a 
global issue, as most countries are facing discrimination towards 
homosexuality. On the report provided by Human Rights Watch (2016), 
after conducting research within five United States (Alabama, 
Pennsylvania, South Dakota, Texas, and Utah) concerning 
discrimination among LGBT learners in the United States (US) schools, 
learners revealed that their teachers had never attempted to discuss or 
raise LGBT lessons in class. An 18-year-old student in Utah said: “I have 
not had teachers mention LGBT issues at all. Nobody likes to mention 
it. And any time someone brings up the issue, it was just skimmed over” 
(Human Rights Watch South Africa, 2011). 

Teachers in some schools silenced learners who tried to bring up 
LGBT matters as a topic of discussion for instance in one of the schools 
in Alabama, Rowan C 15-year-old bisexual gender learner in Alabama, 
stated “We learn about the civil rights movement, the women’s rights 
movement, but not LGBT movements. We even tried to bring it up in 
class and got shutdown and it was the teacher shutting it down” 
(Human Right Watch, 2016)  in some cases, teachers reprimanded 
learners for raising issues about LGBT for example a 17 year old girl by 
the name of Angela in Pennsylvania mentioned “ I remember in middle 
school, asking about same-sex relationships, and being totally shut 
down, and being pulled aside by an administrator and told that was not 
something we talk about ”(Human Right Watch, 2016). Similarly, a 
teacher in Alabama pointed out that teachers are not allowed to discuss 
such issues because they are not trained to discuss topics like this. He 
said, “We have to be careful about what we say in the classroom because 
all it takes is one student complaining to mom and dad, and it becomes 
a huge problem, a school problem, and potentially a school district 
problem” (Human Rights Watch South Africa, 2011). 

Educational policies and the constitution of South Africa on 
homosexuality  

Negative attitudes shown by teachers towards homosexual learners 
in schools reveal that school policies are not aligned with the values of 
the constitution and many other educational policies that seek to ensure 
all learners are equally treated in classrooms. In 1994, South Africa 
established a democratic constitution to challenge the exclusion of 
certain citizens. The notion of equality dominated the contents of the 
constitution; therefore, according to the constitution of South Africa, all 
people must be treated equally and no unfair discrimination of 
individuals based on their race, gender, sexual orientation, religion, 
belief, culture, ethnicity, and language (Constitution of the Republic of 
South Africa, 1996). The White Paper 6 defined inclusive education as 
acknowledging and respecting differences in learners, whether due to 
age, gender, ethnicity, language, or disability (DoE, 2001). 

From white paper 6 (2001), the South African Schools Act (SASA) and 
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the DoE have also provided information on how our schools can 
integrate the issues of homosexuality within the school environment. 
Section 5(1) emphasises that public schools must accept and teach 
learners without discrimination. According to Section 20(1) of the South 
African Schools Act state that the school governing body has a 
prominent duty to establish school policies and code of conduct for 
learners that serve the best interests of the school, and to make it a point 
that those policies are aligned with the country’s constitution to ensure 
quality education for all learners at the school. 

The Department of Basic Education (DBE) (2011) has provided 
schools with code of conduct guidelines for learners; the content of that 
guideline stipulates that all the stakeholders (parents, teachers, learners, 
and non-teaching staff) of the school must take initiative in the 
establishment of the school's Code of Conduct. Code of Conduct 
Guidelines emphasise the importance of supporting the development of 
inclusive policies, which promote respect for LGBTI learners and 
consider gender and sexuality diversity. It also stipulates that learners 
should never be exposed to any form of disciplinary procedures or 
punishment regarding their gender and sexual orientation. The DBE 
(2011) has also distributed a guide on fighting homophobic bullying in 
school, which offers significant guidelines on the phases that all 
stakeholders can follow in developing inclusive policies and a safe 
environment for all learners. 

Nevertheless, the case is still far different for LGBT learners, whose 
identities are frequently questioned by teachers, peers, and society, and 
yet our education stands for inclusivity. A Study conducted by the 
Human Rights Watch South Africa (2011) offers a clear reality that 
schools are perpetuating and reinforcing social prejudices and 
discrimination towards LGBT learners. For instance, the case of 
Tanesha, a 13-year-old lesbian, explains how a teacher oppressed her: 
“She tried to chase me from the class because she did not want to teach 
an isitabane” (Human Rights Watch South Africa, 2011, p. 61). 

III. OBJECTIVE OF THE STUDY  

This study explores teachers’ attitudes towards teaching LGBT 
learners in the school setting. 

IV. METHODS  

Research approach  
According to Creswell (2014), research design can be perceived as the 

guiding plan to conduct a study that maximises control over factors that 
could interfere with the validity of the drawn conclusions. For Mouton 
(2006), research design is a plan in which a researcher aims to conduct 
proposed research, and it also focuses on the product and formulates a 
research problem as an initial point. Referring to the views of these two 
researchers (Creswell, 2014), the research design provides a clear 
structure in which data were collected and analysed. The qualitative 
approach was used for this study. Qualitative research examines 
individual’s and collective actions, beliefs, and perceptions on how they 
construct and understand their reality in a society (McMillan & 
Schumacher, 2010). This approach is helpful in the natural setting. The 
researchers gather data in the field where participants experience the 
problem within the study, and researchers tend to interact face-to-face 
with participants. 

Research approach  
A qualitative approach was used in this study to analyse the way 

teachers understand and view the issue of working towards an inclusive 
environment, whereby gender differences amongst the learners need to 
be accepted and prioritised to ensure that the aims of inclusive 
education are implemented in the classroom. 

Research design   
The study adopted a case study exploring teachers’ attitudes in 

teaching homosexual learners. Choosing this form of design to gather 
data allowed me as a researcher to closely focus on the existing matter 
since interactions with participants possibly pointed out what hinders 
the acceptance of homosexual learners in schools. Yin (2009, p. 18) 
proposed that a case study is utilised to understand a real-life 
phenomenon in depth; nevertheless, such understanding involves 
necessary contextual conditions, for they are closely related to or rather 
influence the phenomenon under study. Therefore, the contextual factor 
affecting my study involves the background or the nature of the society 
participants (teachers) from a traditional or modern society. 

Participants  
Four participants, two male and two female teachers, were selected 

from a primary school in the Eastern Free State, South Africa.  
Research site 
This study was conducted at a school that is diverse in terms of race, 

religion, and gender among both teachers and learners. My population 
was diverse because I wanted to have a representation of racial, gender, 
and religious groups. It represented the diversity of our country and 
schools, which allowed me as a researcher to explore the views of the 
teachers from various races (African and White). The English medium 
school has 950 learners and 32 teachers; learners are black.  

Semi-structured interviews  
This study used semi-structured interviews to gather data from four 

teachers. The questions were open-ended, and the researcher engaged 
with participants in a formal interview on a prepared schedule of fifteen 
minutes per participant. The interviews were recorded.  

Data analysis 
This study used the thematic content analysis (TCA). Thematic 

content analysis is a technique used to analyse the subjective 
interpretation of the data context, whereby themes and coding are 
utilised through a systematic classification process (Hsieh & Shannon, 
2005, p. 1278). This technique was helpful as it helped to elaborate on 
themes through the interpretation of the participants' in-depth 
experience. TCA involves systematic and transparent data processing 
procedures to support valid and reliable interpretations. 

Ethical considerations 
Ethics are the standards and the norms for behaviours that 

differentiate between right and wrong. Ethics guide people to 
distinguish between acceptable and unacceptable behaviours; thus, 
ethical considerations are fundamentally significant when researching, 
as they serve as the guiding mechanism for researchers (Devillin, 2006). 
The main goal of any research is to obtain truth and knowledge about 
the social world; therefore, the research principles help researchers to 
avoid falsifying the data. Researchers must also abide by ethical 
standards for the public to support and believe in the research. The 
success of the research largely depends on the availability of the 
participants. Therefore, it is academically and publicly advisable that 
researchers employ ethics that protect participants from harm during 
data gathering. Ethics for participants consists of informed consent, 
confidentiality, anonymity, deception, incentives, voluntary 
participation, the ability to withdraw, and approval requirements. This 
research project is one of the sensitive projects as it touches on teacher’s 
attitudes toward LGBT learners. Ethical approval was attained from the 
University of the Free State and Department of Education. In this 
research, I observed the ethics of confidentiality and anonymity, 
voluntary participation, and the ability to withdraw informed consent. 

The informed consent of participants who choose to participate in 
research voluntarily is obtained with a full understanding of the 
possible risks that might be involved in this study. This study provided 
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full details and outlined that their views are essential, and they 
requested their consent to record their responses using Easy Voice 
Recorder. This study ensures participants' confidentiality by not 
revealing their or the school's identities. An easy voice recorder was 
kept safe to ensure that the information recorded during interviews was 
not accessible to anyone except a researcher, to ensure confidentiality.  

Voluntary participation is how an individual decides to participate 
in a specific project without being forced to do so. This study sensitises 
my participants to the fact that participation in this research is 
voluntary. They can withdraw from participating at any given time, and 
there are no harmful consequences after withdrawal.  

V. RESULTS  

Teacher’s attitudes towards homosexual learners 
According to the study conducted by O’Connel et al. (2010), teachers 

indicated that they do not feel relaxed when interacting with LGBT 
youth, and some specified that they were not willing to create a safe 
space for LGBT youth in their classrooms and offices. Some did not want 
to engage with colleagues as far as LGBT issues were concerned. 
Another study conducted by Wyatt et al. (2008) revealed that teachers 
hold one or more negative attitudes toward homosexual people. Based 
on the interviews with teachers, both negative and positive attitudes 
were revealed towards homosexual people. Almost all teachers 
responded positively when asked how teachers in their schools 
maintain equality between heterosexual and homosexual learners in 
their classrooms.  

Teacher A: Most teachers are applying a strategy of equity, whereby they 
treat each gender equally regardless of preference, and to ensure the strategy is 
effective, they use what we call differentiation inside the classroom, whereby 
they put learners of mixed gender so that they can learn about different sexual 
orientations. 

Teacher B: “By not showing discrimination to those learners and not 
making examples about them because they feel out, I think it is working because 
they feel they are on the same level as other learners”. 

“Learners are learners so in most cases they in one way discriminate against 
learners who are heterosexual and learners who are homosexuals so as a school 
like I have said in the beginning we rely on SASA we must teach learners that 
they should respect learners regardless of their sexual orientation gays deserves 
to be respected like any other learners in the premises of the school” (Teacher 
C). 

Teacher D: Teachers maintain equality between them, we do not treat 
them differently, and we do not teach them different learning content 
because they must be taught according to the Department of Education's 
policy, CAPS. And we have to adhere to that , according to me it is 
effective because they are some of the teachers who do not understand 
these things of heterosexuals and homosexuals but life orientation 
teachers are there to assist those teachers who do not understand 
because to especial us who are traditional teachers who are from 
apartheid era it is a taboo to have these things of homosexuals we do 
not understand , the curriculum that we are teaching it is not  the one 
that we were using when we were attending school , the curriculum is 
changing  from time to time , we are taught in workshops  and trained 
on how to adjust  to the new curriculum and according to the 
constitution of the country everyone is equal before the law so they 
should receive equal treatment and people’s rights have to be respected 
we have to do everything according to the constitution of the country 
and it is working if other teachers are not doing that , parents have a 
right to complain about that so that it can be dealt with procedural so. 

According to the above responses it shows that teachers are trying to 
create a space that is LGBT friendly in their classrooms, the strategies 

shared by teachers on the interviews are revealing that there is a slightly 
improvement in some schools regarding the acceptance of homosexual 
learners and according to Teacher D it is also evident that the 
department of education is also working towards improving knowledge 
of gender diversity in schools, Life Orientation teachers are being 
trained on how to adjust to the new curriculum and in return they enrich 
other teachers in their schools who are teaching Life Skills. Teachers' 
strategies answer this research question:  How can a safe and inclusive 
schooling space be created for LGBT learners for optimal academic and 
psychosocial development? Teachers also indicated how individual 
teachers maintain equality between learners with diverse gender 
orientations. 

“As an individual I honour gender equality, I treat each learner equal despite 
sexuality, what I am doing, I am mixing them despite of their sexual orientation 
to ensure that they know that teamwork is something present despite of gender 
and other issues so teamwork and working in collaboration despite of the gender 
orientation is my key point” (Teacher A). 

“I treat learners equally and do not embarrass those different. Even when I 
ask questions, I ask them randomly, not specifically to point them out” 
(Teacher B). 

“Should I come across a learner who is maybe a homosexual at school, it is 
my duty as a teacher to teach other learners to know that we are different in 
terms of gender orientation and to lead by example, I must respect that learner 
regardless of sexual orientation” (Teacher C). 

 Lack of policy implementation and knowledge  
All institutions are bound to have policies that need to govern the 

function of the entire institution; therefore, even schools are constructed 
to function under certain policies to achieve both the needs and goals of 
learners and the DoE. It is the duty of the teachers and school 
management team to see to it that all the policies designed by the DoE 
are known and implemented within the school, and it is also important 
that those policies are functional in our schools to ensure the safety of 
all learners in school. According to the interviews conducted with the 
teachers, some of the responses regarding inclusive policies that are put 
into practice in the school revealed that some teachers are not familiar 
with policies that protect non-heterosexual learners, and showed that 
there are no policies that are functional in the school in the protection of 
such learners. Teachers were asked if any policies or legislation were 
being implemented where they teach. The following responses were 
given: 

“So far, based on the DoE, it is just the amendment; we are not having a 
solid policy being implemented, yes, even white paper 6 is trying to 
accommodate homosexuals, but it is not that explicit” (Teacher A). 

“I have not come across that policy, but then I know that we are advised to 
give them a chance to learn and their right to education is not violated, and 
many of them are now graduates and are working. I know some learners” 
(Teacher B). 

“I cannot say they are not there because honestly speaking, I have not gone 
through all the policies in the school, but I have not come across” (Teacher C). 

“The act used at schools is the South African Schools Act (SASA), which 
assists us in controlling all these things. Even the learner’s code of conduct 
adopted by the school governing body, which must go along with the South 
African Schools Act, covers the rights of such learners, and they are protected” 
(Teacher D). 

From the above responses, I can point out that most teachers are not 
aware of existing policies that advocate for the rights of homosexual 
learners, and it is also evident that schools have not put such policies 
into practice. Those aware of some policies are not familiar with the 
content of such polices. For instance, according to teacher A, white 
paper 6 is not explicitly in terms of how schools should accommodate 
homosexual learners. In contrast, it clearly states that schools should 



Int. j. sud. sexual. educ.                                                                            Dumakude, 2025 
 
 
 
 

6 
 
 
 
 

acknowledge and respect differences in learners, whether due to age, 
gender, ethnicity, language, class, disability, HIV status, etc.  

As far as policy is concerned, some of the teachers still do not see the 
need to implement homosexual policies in their schools since there are 
very few learners in their schools who are non-heterosexual. The 
abstracts of two participants declared these.  

“We do not have any policy in place because we do not have such a situation. 
Even in the past, if we had such a situation, it was just an individual; we could 
not put any policy in place just to encompass an individual. Most of our 
learners know their sexual orientation, and we do not suffer from that (Teacher 
A). 

“You find out that in the whole school, we have about 900 learners, and there 
are one or two learners who are gay, which is almost zero percent” (Teacher 
C). 

The follow-up question was then asked to Teacher C if one or two 
learners do not deserve an inclusive policy, and the matter of using the 
same toilets was also raised throughout the policy issue. The following 
response was received:  

“I do nt understand by including them because we having girls, we having 
boys and we have gays is just a matter of knowing that this one is a girl, boy or 
gay and I do not think is necessary, it is like boys are boys or girls are girls it is 
just a matter of knowing that this person is a gay and should be respected for, 
the choice of being a gay if it is choice. I do not think it is necessary because we 
do not need a policy that accommodate boys and policy that accommodate girls 
so why do we need policy that accommodate gays to my knowledge we only 
having two gender which is female and male then this one of being homosexual 
is just an orientation so if you are a gay it does not change that you are a man 
so you are going to use man’s toilet” 

Such responses indicate that some teachers are still not ready to 
implement inclusive education and indicate answers to the proposed 
research question: How can a safe and inclusive schooling space be 
created for LGBT learners for optimal academic and psychosocial 
development? It is quite evident that a safe and inclusive schooling 
environment for LGBT learners is not something that achieve soon in 
our schools, since not all teachers reveal feelings of acceptance towards 
such learners. In their responses, they see no reason to adopt policies for 
minority learners, and that can make things even more difficult for 
LGBT learners in schools because the school does not recognise their 
existence; instead, they are being treated as majority learners.  

Also, when respondents were asked what should be done to improve 
gender and sexuality diversity policies in the school and who should be 
involved in improving the policy, some responded positively, giving 
ideas on how the gender policy could be improved. In contrast, some 
indicated that learners should be trained early to accept their gender. 

“What should be done is to go back to the basics of teaching. Teaching is 
based on a tripartite structure: parents, teacher, and learner. If we can start to 
socialise leaners about sexual orientation at the very early stage this help us to 
make them accept their state of gender or it make us to tell them how to improve 
in terms patriarchy and matriarchy so that they may know their role in 
community because right now learners who are not sure of their sexual 
orientation they end up being the victims of anything that is trending that is 
related to sexuality” (Teacher A). 

“If teachers can be given a lesson on different gender sexualities because 
some of them are old and do not understand these things or were not exposed to 
them from the childhood so it is difficult for them to accept and believe in them 
… they are struggling to accept and adapt to it because they were not exposed 
to it during their childhood” (Teacher B). 

“Already the DoE has included such in the content that is taught in LO so 
LO has a section that talks about gender so learners are being taught on all 
issues revolving around gender so I do not think there anything that is beyond 
that, that should be done, I think that is the purpose of life orientation people 

should be oriented about anything outside the content, in fact lo is there to teach 
learners how to behave and how to treat other people so it is enough there” 
(Teacher C). 

“I think that we should continue to have a joint venture with non-
governmental structures like the one we engage with which the USAID 
sponsors this organisation is giving us a booklet which has a scripted lesson 
plans which have to be taught at school from grade 4-7, grade 4 -6 it is part of 
life skills and from grade 7 upwards it is part of life orientation. They are meant 
for sexuality education for instance in grade 7 the scripted lesson plan 7.2 is 
about appreciation and acceptance of self and others and 7.3 in the scripted 
lesson is based on the difference between gender and sex, scripted lesson plan 
7.4 it is based on understanding puberty which is physical, social and emotional 
changes which people experience at puberty level this lesson plans are aligned 
with the policy of DoE” (Teacher D). 

Teaching LGBT LGBT-inclusive curriculum 
According to the literature, issues of homosexuality in schools are 

only addressed in Life Orientation, and it also reveals that only Life 
Orientation teachers are exposed to such issues, and learners only get to 
know about homosexual people during LO periods. The existing 
literature also indicates that some of the teachers tend to look the other 
way when approaching a topic that touches on homosexual issues, and 
some do not even give a platform to learners to engage in such topics. 
The results of the interviews I had with four teachers also show that 
teachers who offer different subjects from life skills are shifting their 
responsibilities to life orientation teachers. They are not willing to see 
such topics included in their teaching curriculum. In the interviews, it is 
also evident that some teachers still hold negative perspectives towards 
homosexuality. For instance, participants were asked whether gender 
and sexuality issues are well addressed in their subjects, and the 
following responses were given:  

Teacher A: In Natural Sciences, we talk about sexuality in 
reproduction; there is not even a single chapter that talks about gay 
reproduction or lesbian reproduction, so why should we change the 
curriculum that is working to accommodate something that is trending? 
According to the science curriculum, the disease that can lead someone 
to have too much of the production hormone testosterone or 
progesterone is Cervicofacial Syndrome. Still, that thing does not 
qualify someone to be gay or lesbian; it was just a matter of hormones, 
not a matter of behaviours. There is a difference between hormonal 
dysfunction and behavioural dysfunction; lesbian and gay are matters 
of behavioural problems. My subject is outlining reality, not popularity, 
so if you are going to attend, the issue of popularity was a waste of time. 
I think it would be a waste of funds to address such issues that have 
been initiated because of the trends; we know that, because of 
globalisation, people have adopted what was adopted in other 
countries. Before 1994, SA did not have a problem with LGBT or staff 
because we were focusing on real things, but right now, because of 
laissez-faire, everyone can do what they like, which is why we must 
adopt this. Theologically, I can say that these are all demonic spirits 
affecting South African people; we do not have such people, and I never 
accommodate them because it is something that is trending, not real. 
The curriculum should not bother to entertain such an issue because in 
a few years, this issue will fade just like any other issue, such as 
terrorism and staff.  

“I am teaching mathematics, and I do not see how LGBT can fit in it; 
basically, it deals with calculations” (Teacher C). 

According to teacher A, the science curriculum does not involve the 
issues of homosexuality. For him, the current curriculum is perfect; no 
changes must be made to include homosexual learners because he 
believes that being gay or a lesbian is due to behavioural issues and 
popularity. He also believes that adopting an LGBT inclusive 
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curriculum would be a waste of time. Some teachers do not understand 
how such issues can be addressed or included in their subjects; for 
instance, teacher C teaches mathematics, which focuses on calculations. 
Although in some subjects, homosexual issues are not included, Life 
Orientation and Life Skills teachers agreed that gender issues are 
included in such subjects. 

“Yes, they are addressed because they even make examples that include 
homosexuality, even the scenarios for learners to create them in their mind and 
maybe to recall what is happening in the community, in languages they are not 
included” (Teacher B). 

“Yes, definitely, so the sexuality and gender issues are addressed because in 
the teaching plan, they are covered even in these scripted lesson plans that the 
USAID company provides. They are covered in totality. I do not doubt that” 
(Teacher D). 

Attitudes towards teaching LGBT inclusive curriculum  
Our societies are becoming more diverse, and people should learn 

how to adapt to various changes in our society to maintain social 
cohesion. Therefore, schools should also ensure that an inclusive 
curriculum is used in the classroom to accommodate all the differences 
in learners. LGBT learners also deserve to be included in the school 
curriculum so that they may feel motivated and positive about their 
education. According to the existing literature, homosexual learners feel 
excluded from schools where they belong because of their sexual 
orientation, and teachers are implicated in the results of such feelings 
projected by homosexual learners. During interviews, teachers were 
asked what should be done to include gender issues in their subjects; 
some responded negatively, while others responded positively. 

Teacher A: What can be done to include is to put the aspects in the 
subject that teach learners about feminism and masculinity, that is, the 
only two perspectives that are included in real life; we do not have any 
third one, unless, of course, there was a mutation. Still, as far as I am 
concerned, based on my research, there is a rare chance of mutation. 
Hence, whether you are male or female, nothing needs to be addressed 
for now; everything is still balanced. Do not entertain popularity over 
reality. Gender issues eventually affect those people who want to be 
trendy, who want to be popular. Gender issues can be included in terms 
of addressing gender violence, not in terms of addressing people who 
are behind in popularity or anything. The thing about gays is not in 
existence; there is not even a single chromosome that talks about that, 
so it is not even there; it is a myth. Let us make a typical example if we 
could have a teacher who is teaching our children science how many of 
the children would love science because would think that is cursed is 
something of the gays or lesbians it going to decline the moral of the 
children to study science so that is just demonical curse, is not 
something that is there. Being a guy means you are cursed and greedy 
and do not know what you want in life. That is my view. 

“I think maybe we, as teachers, can make practical examples or maybe tell 
learners a story about a homosexual couple, even if we do not mention the 
names, but then we should tell them so that they can know and be exposed to 
them. It be much better” (Teacher B). 

“I do not think there is any, like I have said, I am teaching mathematics” 
(Teacher C). 

According to teacher A, gender issues in the curriculum can be 
included by putting topics that only teach learners about feminism and 
masculinity, not homosexual issues. And he also believes that gender 
issues can be embedded in addressing gender violence matters. For 
teacher A, Gays do not exist and are a myth; he also shares a perception 
that if such issues were to be included in his subject, learners would lack 
interest in studying science, as he believes that homosexual people are 
just demonically cursed.  

Teacher C holds the perspective that there are no gender issues that 

can be included in mathematics.  
In contrast, teacher B believes that teachers can include homosexual 

issues in the curriculum by making practical examples or telling learners 
a story about homosexual people to expose learners to diverse sexual 
orientations.  

Acceptance of homosexual people in society  
Homosexual people are victimised and marginalised in our societies, 

and such treatment goes beyond society to our schools, whereby LGBT 
learners also face various kinds of discrimination by teachers, learners, 
and administrators due to their sexual orientation. During interviews, 
candidate teachers were asked how discrimination against homosexual 
people can be dealt with in societies.  

“We can stop discrimination by making gender based workshops whereby 
we going to teach males about males orientation and females about females 
orientation, you see I said males and females orientation I do not have gays 
orientation in between because it does not exist so let is make typical example 
the situation improve if people can remember who they are. in a birth certificate 
it either your sex is male or female there is not any other and that cannot be 
changed what need to be changed is this people who are misled, who are 
dysfunctional and affecting our society these are the only people that can be 
fixed” (Teacher A). 

“If there could be community meetings and invite expects people who know 
about much about it to explain to them why should they accept those people 
because the society is changing they are changes and you can find out that your 
child become a homosexual or is already a homosexual and you are not aware of 
it so if there could be people who know much better about these things so that 
they can address them to the community, I think it could be much better” 
(Teacher A). 

“People should be taught that as a constitutional country, people must be 
taught that there are people who are homosexuals and that being a homosexual 
you are not offending anybody that is the decision you have taken, people should 
taught and should accept homosexuals as they are and I like the initiation our 
governments taking they are giving them a liberty if they want to marry each 
other they must go ahead, they should be free we are in a free country as much 
as I believe that everybody has the right to choose to be a homosexual or not. I 
am against this thing of putting unnecessary attention on homosexuals. If you 
are a homosexual, you are a homosexual” (Teacher C).  

Importance of teaching homosexuals  
Teacher D: Now that we are using technological devices that 

empower us, we have digital TVs and talk shows; those talk shows help 
us adjust to such changes, but depend on people's interest. Another 
issue that we can do, now that we have seen that is a problem, we have 
LGBT people they must stand up for their rights and we have 
community meetings they must ask for the platform so that they can 
empower community especially where they leave and they can also 
form their support groups, where they can support each other and 
empower each other so that they can  stand up for what they believe in 
because if they cannot accept themselves for what they are and they 
cannot even fight for their right no one is going to that but also we have 
a constitutional court which is the highest court in the country if one is 
not satisfied and someone’s rights have been violated the person has to 
take a responsibility to make it a point that the issue is taken to the court 
and the issue was finalised  with the constitutional court because it the 
one that is responsible for our rights (Constitution of the Republic of 
South Africa, 1996) 

Most teachers suggested that there should be community gatherings, 
whereby people would be taught about gender diversity and the 
constitution of our country. 

VI. DISCUSSION  

The study revealed that there has been slight progress in the school 
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regarding LGBT issues. Most teachers showed that they have no 
problem teaching LGBT learners. They make efforts to accommodate 
and create a safe learning environment for such learners; however, the 
study also revealed that some teachers who seemed optimistic in 
creating a safe learning environment for LGBT learners still do not 
approve of people who are LGBT and hold some strong negative 
thoughts towards these people. Similar findings in the study conducted 
by Wyatt et al. (2008) showed that teachers have one or more negative 
attitudes toward homosexual people.  
 The study also revealed that teachers accommodate homosexual 
learners in their classrooms. Still, they cannot go beyond that, as some 
revealed that they cannot teach subject content that touches on 
homosexual issues. They even applauded the current curriculum for 
only including such matters in the LO curriculum, and some even 
pointed out that they do not see how homosexual issues can be 
integrated into the subjects they are teaching. Only life orientation and 
English teachers have positive attitudes toward teaching an inclusive 
LGBT curriculum. I can also compare these findings with the work 
completed by Francis (2012), Helleve et al. (2009), and Francis and Msibi 
(2011) as it revealed that teachers have a tendency to divert from the 
curriculum to move away from challenging chapters such as gender 
diversity and also see homosexual as immoral again Francis (2012) 
points out that in South Africa homosexual issues are embedded in the 
LO curriculum. Such outcomes were previously well addressed on the 
OBE (Outcome-Based Curriculum). 
The study also revealed that most teachers in the school lack knowledge 
in terms of inclusive policies that advocate for the rights of LGBT 
learners. Some teachers only know the names of policies. Still, they are 
not familiar with the content of a policy, as one of the teachers noted 
that White Paper 6 is not transparent enough in explaining issues of 
homosexuality, and some revealed that they know none of these 
policies. Teachers indicated that in the school, there are no policies that 
are put into practice for homosexual learners, and again, one of the 
teachers did not understand why there should be a specific policy for 
LGBT learners in the school, because there are no policies for 
heterosexual learners. According to the study, there is still more to be 
done in a school to cultivate the culture of inclusivity, and teachers still 
need to be acquainted with the policies. The absence of gender diversity 
policies in schools leads to the continuous victimisation of LGBT 
learners in our schools. 

VII. CONCLUSION  

It is recommended that the school adhere to national policies, as they 
serve as a protective weapon for teachers and learners. Policies such as 
White Paper 6, SIAS, and SASA should always be used in school when 
creating policies for learners. Gender issues are clearly discussed in such 
policies; they guide the schools in dealing with diversity. Such policies 
not only specify gender diversity but generally advocate all-inclusive 
issues that need to be treated with care in schools to maintain an 
inclusive environment for all learners. All teachers and the school 
management team must receive proper training workshops on issues of 
homosexuality and be trained in how to implement inclusive policies in 
the school. Workshops assist teachers to gain knowledge on how to 
protect and support learners who are experiencing discrimination due 
to gender orientation, and such training also helps teachers who are 
personally against homosexual people. It shifts negative perceptions 
and brings little positive perspectives towards homosexual people, thus 
leading to an inclusive environment for all learners.  
Teachers should lead by example in their classrooms to ensure that 
learners do not project negative attitudes towards LGBT learners. 

Teachers should be the ones who refrain from attributing negative 
attitudes to homosexual learners. Positive behaviours projected by 
teachers towards LGBT learners automatically model the behaviours of 
heterosexual learners against homosexual learners, and it also shows 
that teachers do not allow any discrimination in their classrooms. A 
positive school environment for every learner can be successfully 
achieved through teachers who embrace diversity and understand that 
gender is diverse and that even learners can be diverse regarding sexual 
orientation. The duty of creating a kind and healthy homosexual 
environment should not only be embedded in teaching staff, because 
not only does discrimination against homosexual learners occur in the 
classroom, but also outside the classroom; therefore, all people who are 
working within the school should be adequately trained in gender 
identity and sexual diversity. The school must have a gender policy that 
accommodates both heterosexual and homosexual learners' needs. Even 
if there is only one child in the school who forms part of the LGBT 
society, he/she does not deserve to be treated as a homosexual. 
 

VIII. CONCLUSION  

The research question that was proposed for this study was: What are 
the teacher’s attitudes towards teaching LGBT learners? And how can a 
safe and inclusive schooling space be created for LGBT learners for 
optimal academic and psychosocial development? The study revealed 
that teachers have different attitudes towards homosexual learners; 
some revealed positive attitudes, whereas some teachers hold negative 
attitudes. On my findings, it is evident that gender also plays a role in 
the creation of such attitudes. Female participants displayed more 
positive attitudes towards the teaching of homosexual learners than 
male participants, and one of the male participants even went further, 
using some discriminatory words referring to homosexual learners. 
From the data collected, it is also evident that non-LO teachers shift the 
responsibility of teaching gender issues to LO teachers; they believe that 
LO is the only subject that can address sexual diversity issues, not on 
any topic, particularly Maths and Natural Sciences. Inclusive policies 
also seem not well-known by many teachers, and the school implements 
none; therefore, much work needs to be done to train and familiarise the 
school with such policies to create an inclusive schooling space for LGBT 
learners. 
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