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1.1. Concept Map

INTERDISCIPLINARY INCLUSIVE
COLLABORATION LEARNING

COLLABORATIVE

TEACHING

LEARNING HOLISTIC
OUTCOMES LEARNING

In the context of collaborative teaching, multiple educators coalesce their skills and knowledge to create an enriched
learning environment, termed an “Interdisciplinary Collaboration.” This environment is “Inclusive,” meaning it is
tailored to cater to diverse learning needs and backgrounds, ensuring equitable opportunities for all students. Within
thisinclusive setting, learning is “Holistic,” focusing on the intellectual, emotional, creative, and all-encompassing de-
velopment of each student. This map aims to achieve specific “Learning Outcomes,” which are predetermined knowl-
edge, skills, values, and attitudes that students are expected to acquire. This map illustrates a dynamic, comprehensive,
and inclusive approach to education, aiming to optimise learning experiences and outcomes for all students involved.

1.2. Learning Outcomes
The learning outcomes of this chapter on Collaborative Teaching in Classrooms are multifaceted and designed to

provide readers with a comprehensive understanding of the subject. By the end of this chapter, readers should be
able to:
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*  Gain a solid understanding of what collaborative teaching entails, its foundational principles, and its various
implementations in the educational landscape.

* Appreciate the relevance and importance of collaborative teaching in modern, diverse classrooms and its
impact on creating inclusive learning environments.

* Ciritically analyse and understand the advantages and disadvantages of collaborative teaching, allowing for a
balanced and informed perspective on its implementation.

* Acquire knowledge of various techniques and best practices in effective collaborative classrooms and apply
these techniques to create enriching learning experiences.

*  Develop skills to effectively prepare and structure collaborative classrooms, considering the key elements
required for successful implementation.

* Analyse and reflect on the provided case studies to gain insights into the practical applications, challenges,
and solutions in collaborative teaching scenarios.

* Integrate inclusive teaching strategies and interdisciplinary approaches in designing and delivering lessons to
cater to diverse learning needs and preferences.

* Engage in reflective practices to assess the effectiveness, challenges, and areas for improvement in
collaborative teaching practices within their teaching context.

1.3. Clarification of key terms

Collaborative Teaching: Collaborative teaching, also known as co-teaching or team teaching, refers to an
educational approach where multiple educators work together to plan, instruct, and assess a group of
students. This approach aims to leverage diverse teaching styles and methodologies to enrich the learning
environment.

Interdisciplinary Collaboration: This term refers to the integration of different subject areas or disciplines in

teaching, allowing students to explore connections between various fields of knowledge and apply concepts and

skills across different subjects.

* Inclusive Learning Environment: An inclusive learning environment is one in which students of all
backgrounds, abilities, and needs have equitable opportunities to participate and succeed. It values diversity
and seeks to meet the individual needs of each student, ensuring that everyone feels valued and supported.

* Holistic Learning Environment: This refers to a learning setting that considers the intellectual, emotional,
social, physical, artistic, creative, and spiritual development of students. It focuses on engaging students in
the learning process and emphasises the development of the whole person.

* Learning Outcomes: Learning outcomes are the specific knowledge, skills, abilities, values, and attitudes that
students are expected to gain, develop, or achieve as a result of completing a course or engaging in a learning
activity. They are clear, measurable statements that describe the knowledge learners will acquire or the skills
they will be able to demonstrate after a learning experience.

1.4. Introduction to Collaborative Teaching

Collaborative Teaching, synonymous with co-teaching or team teaching, epitomises a progressive instructional
strategy wherein multiple educators synergise to plan, organise, instruct, and assess a diverse group of students.
The fundamental essence of this approach lies in the convergence of the diverse knowledge, skills, and experienc-
es of educators, positing a holistic and rich learning milieu that is adaptive, inclusive, and multifaceted, tran-
scending the limitations of a single-teacher model (Maolida & Sofarini, 2022). It amalgamates varying teaching
methodologies, learning modalities, and instructional paradigms to create an enriched learning environment
encompassing a broad spectrum of learners. This collaborative pedagogical model fosters a dynamic interactional
space, allowing for a multiplicity of perspectives, interactive dialogue, and communal learning, thereby enhanc-
ing the cognitive, social, and developmental aspects of learning. The resultant multidimensional learning ecosys-
tem not only caters to diverse learning needs and preferences but also promotes inclusivity, equity, and holistic
development, rendering it a pivotal educational strategy in contemporary learning environments.

Collaborative Teaching emerges from Vygotsky’s sociocultural theory, which posits that social interaction is
fundamental to cognitive development (Vygotsky, 1978). In the context of education, this translates to a learn-
ing environment where teachers with varying teaching styles and expertise come together to create a multidi-
mensional and inclusive learning experience. This teaching modality is pivotal in addressing the diverse learning
needs of students, thereby contributing to an equitable and inclusive learning environment.
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In today’s ever-evolving educational landscape, the significance and practicality of collaborative teaching have
attained unprecedented prominence, responding adeptly to the escalating diversity in classrooms regarding
students’ learning preferences, capabilities, and backgrounds (Murawski & Lochner, 2011). The fluidity, inclu-
siveness, and adaptability inherent in this teaching modality are imperative in addressing the intricate tapestry of
individual learning needs, fostering an environment where every student feels valued and included. By seamlessly
melding diverse teaching philosophies, methodologies, and viewpoints, collaborative teaching orchestrates a
holistic and enriching learning ambience, meticulously attuned to the singular needs and aspirations of each
learner, thus manifesting as a beacon of transformative and inclusive education in the contemporary academic

sphere.

This chapter embarks on a journey to explore the multifaceted domain of collaborative teaching. It delves deep
into the conceptual model, the desired learning outcomes, and crucial terminologies to furnish a thorough un-
derstanding of this educational strategy. It explores the advantages and disadvantages of collaborative teaching,
shedding light on its practical implications in fostering a collaborative classroom environment. It will also delve
into the techniques essential for establishing effective collaborative classrooms and present the dos and don’ts to
help educators avoid common pitfalls associated with this teaching approach. Additionally, it presents real-world
scenarios through case studies to depict the practical implementation and implications of collaborative classroom
teaching. This exploration aims to equip educators, school administrators, and other stakeholders with insights
and tools to effectively implement and optimise collaborative teaching strategies in various learning environ-
ments. Through this comprehensive examination, readers will gain insights into the theoretical underpinnings,
practical applications, and impactful outcomes of collaborative teaching, facilitating a deeper understanding and
appreciation of this transformative educational strategy.

1.5. Collaborative Teaching in Classrooms

Collaborative teaching in classrooms unfolds as a dynamic, multifaceted instructional paradigm, allowing ed-
ucators with divergent expertise and perspectives to converge in a collective endeavour to deliver enriched in-
struction and bolster student learning. This innovative approach is anchored in the foundational belief that the
amalgamation of assorted teaching styles and instructional methodologies augments the educational ambience,
creating a milieu that is intuitively responsive and inclusively attuned to the myriad needs of students (Maolida
& Sofarini, 2022). The confluence of distinct pedagogical strategies within this model weaves a rich tapestry

of learning experiences, embracing diversity and fostering a harmonious balance between individual needs and
collective learning objectives. The inherent versatility and adaptability of collaborative teaching are instrumental
in cultivating an academic ecosystem that is vibrant, equitable, and learner-centric, facilitating the holistic de-
velopment of students by nurturing their intellectual curiosity, critical thinking, and collaborative skills, thereby
elevating the overall educational experience to new pinnacles of excellence and inclusivity.

In essence, collaborative teaching aims to amalgamate the unique strengths and skills of individual educators

to create an enriching and balanced educational experience for students. It employs strategies like co-planning,
co-instruction, and co-assessment, enabling seamless integration of diverse teaching methodologies within the
classroom (Bacharach et al., 2010). The underlying rationale for implementing collaborative teaching is the
acknowledgement that learning is a social construct deeply rooted in Vygotsky’s sociocultural theory, which
emphasises the role of social interaction and cultural context in cognitive development (Vygotsky, 1978). The
interactions and discussions facilitated by multiple educators in a collaborative setting enrich the learning context
and promote higher-order thinking, problem-solving, and critical reflection among students.

The indispensability of collaborative teaching in classrooms gains pronounced relevance in today’s educational
landscape, marked by unprecedented diversity in student demographics, each presenting a unique amalgam of
learning needs, preferences, and cultural backgrounds (Murawski & Lochner, 2011). In this intricate mosaic of
learner diversity, collaborative teaching emerges as a beacon of inclusivity, offering a meticulously structured yet
inherently adaptable framework. This framework is quintessential for educators to encapsulate a wide spectrum
of learning styles and proclivities, creating an environment that is not only conducive to individual learning tra-
jectories but also instrumental in fostering a profound sense of community and collective belonging.

This harmonious blend of individualised learning and communal interaction under the aegis of collaborative
teaching is pivotal for accentuating academic outcomes and cultivating holistic well-being among students. It
acts as a catalyst, facilitating the creation of learning environments that are responsive, inclusive, and supportive,
thus enabling educators to transcend conventional teaching paradigms and embrace a more nuanced,
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multifaceted approach that resonates with the diverse needs and aspirations of the contemporary student popu-
lace.

1.6. Advantages and disadvantages of collaborative teaching

This section discusses the disadvantages of collaborative teaching to provide a better understanding of the practi-
cal implications inherent in the concept for educators.

a. Advantages of Collaborative Teaching

* Enhanced Learning Environment: Collaborative teaching fosters a richer and more diverse learning
environment. The amalgamation of different teaching styles, methodologies, and perspectives can address
various learning preferences and needs, catering to a wider range of students (Friend & Cook, 2003).

* Increased Student Engagement: The varied instructional strategies and active interaction between teachers
and students in a co-teaching environment can lead to increased student engagement and participation,
both of which are crucial for effective learning (Graziano & Navarrete, 2012).

* Professional Development: Teachers involved in collaborative teaching often experience enhanced

* professional development through the continuous exchange of ideas, teaching strategies, and reflections
on their teaching practice, contributing to their professional growth (Murawski & Lochner, 2011).

* Individualised Attention: With multiple educators in the classroom, students receive more individualised
attention and support, which can be particularly beneficial for students with special needs or those
struggling with the material (Maolida & Sofarini, 2022).

* Diversity and Inclusion: Collaborative teaching promotes diversity and inclusion within the classroom.

It supports the integration of students with diverse needs and backgrounds, fostering a sense of
community and mutual respect among all learners (Walther-Thomas, 1997).

b. Disadvantages of Collaborative Teaching

* Planning and Coordination Challenges: The necessity for meticulous planning and constant
coordination can be daunting and time-consuming. Misalignment in teaching philosophies and styles
can lead to inconsistencies and conflicts (Gately & Gately, 2001).

* Resource Constraints: Implementing collaborative teaching effectively often requires additional resources
like time, space, and teaching materials, which may not be readily available in all educational settings
(Bacharach et al., 2007).

e Unequal Participation: One teacher might dominate the teaching process, leaving the other as a mere
spectator. This unequal participation can undermine the essence of collaborative teaching and hinder its
effectiveness (Graziano & Navarrete, 2012).

*  Assessment Difficulties: The differing instructional strategies and assessment methodologies used by

* collaborating teachers might create confusion and inconsistencies in evaluating students’ performance
and learning outcomes (Murawski & Lochner, 2011).

* Resistance to Change: Both educators and students accustomed to traditional teaching models may resist
the shift to a collaborative approach. This resistance can impede the successful implementation and
acceptance of collaborative teaching methods (Maolida & Sofarini, 2022).

1.7. Preparing a collaborative classroom

Preparing a collaborative classroom necessitates meticulous planning, organisation, and the integration of
diverse teaching methodologies to create an inclusive and interactive learning environment. Here’s a breakdown
of how educators can prepare a collaborative classroom. It is important for educators to understand that creating
a collaborative classroom involves developing an ecosystem where they collaboratively structure learning
experiences that are inclusive, engaging, and responsive to the diverse needs of students, thereby facilitating a
synergistic learning environment.
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ii.

iii.

iv.

vi.

vii.

viii.

ix.

Set Clear Objectives: Before initiating a science project on ecosystems, teachers collaboratively define
clear, attainable objectives like understanding the components of an ecosystem, recognising different
types of ecosystems, and creating models of chosen ecosystems. These objectives guide the instructional
process and assessment strategies.

Create a Positive Learning Environment: Teachers establish ground rules that foster respect, tolerance,
and open-mindedness. In a literature class, students are encouraged to express diverse perspectives on a
text, ensuring that discussions are constructive and inclusive of varying viewpoints.

Design Diverse Learning Activities: In a mathematics class, teachers organise learning stations featuring
different activities—problem-solving tasks, interactive games, and practical applications—allowing
students with different learning preferences to engage with the content in multiple ways.

Structure Grouping Strategically: For a history project on ancient civilisations, teachers assemble
heterogeneous groups, mixing students with different abilities, learning preferences, and backgrounds to
ensure diverse viewpoints and a range of skills within each group.

Integrate Technology: Teachers employ digital tools like Google Classroom for sharing resources,
Kahoot! for interactive quizzes, and Zoom for breakout sessions, enabling varied and flexible learning
experiences.

Allocate Roles and Responsibilities: In a collaborative English writing project, one teacher focuses on
providing feedback on content and organisation, while the other concentrates on grammar, punctuation,
and style, ensuring that all aspects of writing are addressed.

Implement Differentiated Instruction: In a mixed-ability class studying geography, one teacher could
work with a group needing additional support in understanding topographical concepts while the other
teacher challenges advanced learners with extension activities.

Establish Assessment Criteria: While planning a collaborative art assignment, teachers jointly develop
rubrics outlining the assessment criteria for creativity, technique, presentation, and collaboration,
providing clear expectations to students.

Regularly Review and Reflect: Example: Post a collaborative science experiment session, teachers meet to
discuss the effectiveness of the learning activities, student engagement, and areas for improvement,
adapting their strategies based on reflections.

Encourage Student Autonomy: In a language class, students are empowered to choose topics for group
discussions, lead conversation sessions, and provide peer feedback, fostering a sense of responsibility and
ownership of learning,.

1.8. Techniques for effective collaborative classrooms

Effective collaborative classrooms leverage a myriad of techniques to enhance learning experiences and outcomes.
Below are five extensively discussed techniques integral to fostering a successful collaborative learning environ-
ment. When well implemented, these techniques forge a cohesive and inclusive atmosphere within collaborative
classrooms. Differentiated instruction, strategic grouping, integrative technology use, formative assessment, and
reflective practice and feedback are instrumental in optimising learning experiences, fostering student engage-
ment, and elevating academic outcomes in a diverse educational setting. By intertwining these techniques with
collaborative values, educators can create classrooms that are responsive, dynamic, and conducive to holistic
learning and development.

L.

ii.
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Differentiated Instruction: Differentiated Instruction is a pivotal technique in collaborative classrooms.
It involves adapting content, processes, products, and the learning environment to meet the diverse needs
of students. By modifying instruction based on students’ readiness levels, interests, and learning profiles,
educators can provide varied learning experiences that cater to individual needs. For example, in a class
studying ecosystems, differentiated instruction might include using a range of instructional materials
such as videos, readings, and interactive activities to explain concepts. Students could be given choices
in demonstrating their understanding through projects, presentations, or written assignments, allowing
them to engage with the content in ways that align with their learning preferences and abilities.
Strategic Grouping: Strategic grouping is essential for promoting student interaction and learning. It
involves creating diverse groups that incorporate a mix of abilities, backgrounds, and perspectives to
facilitate a rich exchange of ideas and collaborative problem-solving. For example, teachers can form
heterogeneous groups for a mathematics project, combining students with varying mathematical
proficiencies and learning styles. This approach enables students to learn from each other’s strengths,
fostering peer learning and enhancing their overall understanding of mathematical concepts.



iii.

1v.

Integrative Technology Use: The adept integration of technology is crucial in modern collaborative
classrooms. It can provide diverse learning resources, facilitate interaction, and offer varied avenues for
expression and assessment. For example, teachers can utilise platforms like Google Classroom for resource
sharing and assignment submissions, as well as apps like Padlet for collaborative brainstorming and idea
sharing. Educational games and interactive simulations can also be employed to enhance engagement and
learning..

Formative Assessment: Formative assessment is central to monitoring student progress and adapting
instructional strategies. It provides immediate feedback, allowing educators and students to identify areas
for improvement and adjust their approaches accordingly. For example, in a history class, teachers can use
quizzes, reflective discussions, and concept mapping activities to gauge students’ understanding of
historical events and themes. The insights gleaned from these assessments enable teachers to tailor
subsequent instruction and provide targeted support.

Reflective Practice and Feedback: Reflective practice and feedback are cornerstones of continuous im-
provement in collaborative classrooms. Teachers and students engage in regular reflection on learning
experiences and outcomes, using feedback to refine instructional strategies and learning approaches. For
example, after a collaborative science experiment, teachers and students can discuss the learning process,
the effectiveness of collaboration, and their understanding of scientific concepts. Teachers can provide
constructive feedback on group dynamics and individual contributions, while students can reflect on
their learning and collaboration skills.

1.9. Dos and don’ts in Collaborative teaching

Navigating collaborative teaching requires educators to be mindful of various dos and don'ts to ensure the effec-
tiveness and productivity of the collaborative environment. Here are some critical dos and don'ts in collaborative
teaching. Adhering to these can significantly enhance the efficacy of collaborative teaching, fostering a harmoni-
ous and constructive learning environment. By embracing proactive communication, inclusivity, varied teaching
strategies, regular feedback, and reflection, while avoiding isolation, neglect of individual needs, and resistance to
feedback, educators can optimise the collaborative teaching model for superior learning outcomes.

i. Dos in Collaborative Teaching

Do Establish Clear Roles and Responsibilities: Clearly defining and assigning roles can prevent
misunderstandings and ensure smooth collaboration between teachers, enabling each educator to
contribute their strengths to the learning process effectively.

Do Plan and Communicate Regularly: Regular planning and open communication are crucial for
aligning instructional strategies, assessment methods, and learning goals, ensuring consistency and
coherence in teaching.

Do Foster an Inclusive Environment: Cultivate a learning atmosphere where diverse ideas,
backgrounds, and learning needs are respected and valued, ensuring that every student feels included and
supported.

Do Employ Varied Teaching Strategies: Incorporate a range of teaching methodologies and
instructional materials to cater to different learning preferences and needs, enhancing student
engagement and understanding,.

Do Provide Constructive Feedback: Offering timely, specific, and constructive feedback can aid in the
continuous improvement of teaching practices and student learning, fostering a culture of reflective
learning and improvement.

ii. Don’ts in Collaborative Teaching

Don’t Work in Isolation: Avoid working independently without coordinating with co-teachers. The lack
of collaboration can lead to inconsistencies in teaching and learning experiences, hindering the
effectiveness of collaborative teaching,.

Don’t Neglect Professional Development: Refrain from overlooking opportunities for professional
growth. Regularly participating in professional development can enhance collaborative skills and keep
educators abreast of best practices in collaborative teaching.
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* Don’t Ignore Individual Needs: Avoid focusing solely on group activities and neglecting students’
individual learning needs. Balancing group activities with individualised support is crucial for addressing
the diverse needs of all students.

* Don’t Resist Feedback and Reflection: Avoid dismissing feedback and reflective practices, as they are
integral for improving teaching practices and learning outcomes. Regularly reflecting on experiences and
being receptive to feedback can lead to more effective collaboration.

* Don’t Overlook Assessment Alignment: Avoid using misaligned assessment strategies. Ensuring that
assessment methods align with learning objectives and instructional strategies is crucial for accurately
gauging student learning.

1.10. Case Studies in Collaborative Teaching

Four case studies of collaborative teaching are provided below. These diverse scenarios exemplify the versatility,
adaptability, and potential of collaborative teaching in addressing different learning needs and objectives. They
highlight how collaborations between teachers from different disciplines can lead to richer, more integrated
learning experiences, promoting deeper understanding, critical thinking, creativity, and inclusivity among stu-
dents.

Case Study 1: Elementary School Literacy and Art Integration

Scenario: This scenario involves an elementary school Art teacher and an English teacher. The collaboration in-
volved students illustrating the stories they wrote, integrating literacy with artistic expression to visualise narra-
tives creatively.

Objective: The objective was to intertwine literacy skills with artistic expression, allowing students to connect
deeper with their narratives and enhance their storytelling through visual representation.

Outcome: The integration led to richer, more imaginative storytelling, reflecting a deeper comprehension and
connection with the narratives. The enthusiasm among the students increased, and both teachers observed more
detailed and vibrant narratives, underscoring the enriched learning experience due to the integration of art with
literacy.

Reflection: The initiative underscores the significance of blending diverse learning domains. It illustrates how
such collaborations can foster creativity, enrich learning experiences, and deepen students’ understanding and
connection with the subject matter, leading to a more holistic learning environment.

Case Study 2: Middle School Mathematics and Physical Education Collaboration

Scenario: A Middle School collaboration involved a Physical Education teacher and a Mathematics teacher. The
collaboration focused on designing activities that combined mathematical concepts with physical performances,
enabling students to measure and analyse their performances through mathematical lenses.

Objective: The collaboration aimed to apply mathematical concepts practically to understand and improve phys
ical activity performances, thereby contextualising mathematics within physical education.

Outcome: The students demonstrated a clearer grasp of mathematical concepts and showed keen interest and
engagement in physical activities. The practical and engaging approach illustrated the real-world relevance of
mathematical concepts and provided students with a more integrated and contextual learning experience, em-
phasising the correlation between physical activities and mathematical applications.

Reflection: This collaborative endeavour highlighted the effectiveness of integrating different subjects to make
learning more contextual, relevant, and engaging. It showcases the potential of collaborative teaching in enhanc-
ing students’ understanding and appreciation of the practical application of academic knowledge in everyday
scenarios.

Case Study 3: Collaborative Teaching in a Multilingual Classroom

Scenario: This case involves an ESL (English as a Second Language) teacher and a Social Studies teacher
co-teaching in a classroom with diverse linguistic backgrounds. The teachers integrated language development
strategies within social studies content to support English language development, enabling effective engagement
with social studies content.
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Objective: The objective was to promote English language proficiency and ensure that all students, regardless

of their language backgrounds, could access, understand, and engage with social studies content effectively and
inclusively.

Outcome: The collaboration resulted in improved language proficiency among English language learners and a
better understanding of social studies concepts. It facilitated an inclusive learning environment, allowing equi-
table participation and learning experiences for all students and highlighting the effectiveness of collaborative
strategies in addressing linguistic diversity in classrooms.

Reflection: This case emphasises the essential role of collaborative teaching in creating inclusive learning environ-
ments. It demonstrates how integrating diverse teaching strategies can address varied learning needs effectively,
ensuring that each student, regardless of their linguistic background, can have equitable and meaningful learning
experiences.

1.11. Conclusion

In conclusion, this chapter has traversed the multidimensional landscape of collaborative teaching, illuminating
its pivotal role in shaping inclusive, diverse, and integrative learning environments. Through a meticulous explo-
ration of the foundational concepts, practical implementations, and various techniques of collaborative teaching,
it is evident that this approach is indispensable in addressing the heterogeneous needs and preferences inherent
in contemporary classrooms. The diverse case studies underscore the adaptability and versatility of collaborative
teaching in bridging interdisciplinary gaps, enhancing holistic understanding, and fostering a sense of commu-
nity among students. Furthermore, the reflection on the advantages and disadvantages, coupled with the dos
and don'ts, provides a balanced perspective, enabling educators to optimise collaborative endeavours for superior
learning outcomes. The effective preparation and structuring of collaborative classrooms are paramount in lev-
eraging the synergies between varied teaching styles and instructional strategies. Ultimately, collaborative teach-
ing emerges as a beacon of transformative education, anchoring learning experiences in mutual respect, shared
responsibility, and continuous reflection, propelling education towards a future that values diversity, inclusivity,
and collective growth.

References

Bacharach, N., Heck, T. W., & Dahlberg, K. (2007). Co-teaching in higher education. journal of College
Teaching & Learning, 4(10), 19-26.

Bacharach, N., Heck, T. W., & Dahlberg, K. (2010). Changing the face of student teaching through coteaching.
Action in teacher education, 32(1), 3-14. https://doi.org/10.1080/01626620.2010.10463538

Friend, M., & Cook, L. (2003). Interactions: Collaboration skills for school professionals (4th ed.). Longman
Publishing Group.

Gately, S. E., & Gately Jr, E J. (2001). Understanding coteaching components. Teaching exceptional children,
33(4), 40—47. https://doi.org/10.1177/004005990103300406

Graziano, K. J., & Navarrete, L. A. (2012). Co-teaching in a teacher education classroom: Collaboration,
compromise, and creativity. Issues in Teacher Education, 21(1), 109-126.

Maolida, E. H., & Sofarini, A. (2022). Go hand in hand: Showcasing lecturers” online collaborative teaching
practices. Indonesian Journal of Applied Linguistics, 11(3), 553-566.

Murawski, W. W., & Lochner, W. W. (2011). Observing co-teaching: What to ask for, look for, and listen for.
Intervention in School and Clinic, 46(3), 174-183. https://doi.org/10.1177/1053451210378165

Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological Processes. Harvard University
Press.

Walther-Thomas, C. S. (1997). Co-teaching experiences: The benefits and problems that teachers and
principals report over time. Journal of learning disabilities, 30(4), 395—407.
https://doi.org/10.1177/002221949703000406

Disclaimer: The views, perspectives, information, and data contained within all publications are exclusively
those of the respective author(s) and contributor(s) and do not represent or reflect the positions of ERRCD
Forum and/or its editor(s). ERRCD Forum and its editor(s) expressly disclaim responsibility for any damages to
persons or property arising from any ideas, methods, instructions, or products referenced in the content.

8 ERRCD Forum



