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Tutors' Professional Transformation: A Case of a University in

South Africa

Abstract: Tutorship development programmes play a pivotal
role in enhancing professional competencies and pedagogical
skills among tutors in higher education. This study seeks to ex-
plore the professional transformation of tutors participating in
a tutorship development programme, with a particular focus
on their development in classroom management, leadership,
teaching competence, and inclusive practices. Guided by
Kegan’s Theory of Adult Development, the study interprets tu-
tors’ progression from the Socialised Mind, characterised by re-
liance on external authority, to the Self-Authoring Mind,
marked by independent pedagogical reasoning and decision-
making. Anchored in the interpretivist paradigm and employ-
ing a case study design, the study adopted a qualitative ap-
proach. Data were generated through reflections from ten pur-
posively selected tutors within a Faculty of Education at a se-
lected university in the Eastern Cape, South Africa. Thematic
analysis was utilised to analyse the data. Findings reveal three
key themes of professional transformation: (1) enhanced pro-
fessional growth through leadership development, reflective
practice, and classroom management; (2) increased teaching
competence in areas such as lesson planning, learner engage-

ment, assessment strategies, and technological integration; and

(3) the deliberate use of translanguaging as an inclusive peda-
gogical strategy to address linguistic diversity in multilingual classrooms. These findings illustrate the
tutors’ evolving pedagogical identities, autonomy, and responsiveness to learner needs. This study
contributes to the discourse on tutor development by highlighting how structured, practice-based
training programmes can facilitate profound professional transformation. It advocates for the expan-
sion of such programmes to provide systematic opportunities for inclusive pedagogical training, peer
collaboration, and critical reflection aligned with developmental growth.

Keywords: Tutorship development programme, professional growth, teaching competence,
translanguaging, Kegan’s theory, higher education.

1. Introduction

Tutorship development programmes in higher education serve as a crucial mechanism for enhancing
student learning and tutor development. While these programmes, such as Peer Tutoring,
Mentorship, and Peer-Assisted Learning programmes, are traditionally designed to support
academic achievement among students (Alejos & Caballero, 2021; Comfort & McMahon, 2014;
Ventura, 2023), research increasingly highlights their transformative impact on tutors themselves
(DeFeo & Caparas, 2014; Nickow et al., 2023). Engaging in tutoring activities promotes professional
readiness and pedagogical competence, positioning tutors as both facilitators of learning and
beneficiaries of experiential development (Batz et al., 2015; Iwata et al., 2014).

A substantial body of research emphasises that tutors gain valuable experience, particularly in
teaching skills, content mastery, and classroom management (Cotronei-Baird et al., 2021; Shum &
Fryer, 2021; Belous et al., 2023; Templeton et al., 2021; Cotronei-Baird et al., 2022). Iwata et al. (2014)
found that tutors often demonstrate improved academic performance due to the reinforcement of
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learning through teaching. Similarly, Burgess et al. (2016) reported that tutors develop stronger
instructional and communication skills, which are critical for future teaching roles. The mentorship
and structured training provided within these programmes further enhance tutor preparedness
(Chang et al., 2022). Thus, tutorship programmes serve as both an academic support system and a
catalyst for the professional growth of future educators. By encouraging pedagogical expertise and
personal confidence, these programmes create a dual impact, enhancing both tutor development and
student success.

Despite this growing interest, empirical research investigating how professional development
programmes shape tutors’ professional transformation in terms of teaching competence, classroom
practice, and inclusivity exists but remains relatively fragmented. Studies such as Hossain et al.
(2024) illustrate how enhancing teaching competencies fosters more inclusive learning environments,
while Altun and Toy (2023) document the value of collaborative-reflective models in transforming
professional practice and classroom pedagogy. Gregory et al. (2024) further argue that collaborative
inquiry-based models contribute not only to pedagogical development but also to the formation of
professional identity, which is crucial to tutors” evolving roles. Additionally, reflective practice has
been found to enable tutors to identify weaknesses in their instructional approaches and make
effective improvements (Oduro et al., 2022). Shemanov et al. (2022) also emphasise the need for
context-specific tools to assess tutor competencies in inclusive education settings. Collectively, these
findings suggest that, while individual dimensions of tutor development have been studied, further
comprehensive research is needed to critically synthesise these strands within a unified framework.

In the South African context, research on inclusive pedagogical approaches, such as translanguaging
in tutorship, remains underdeveloped. Although such strategies are increasingly recognised as
essential in multilingual higher education environments, empirical insights into how tutors
internalise and apply translanguaging remain limited (Wunseh, 2023). Madiba (2024) presents
translanguaging as a decolonial and inclusive teaching strategy, while Ramafikeng (2024) highlights
the social justice imperatives of integrating linguistic diversity into pedagogy. These perspectives
indicate the necessity for more nuanced investigations into how tutors negotiate, adapt, and
implement inclusive language practices, especially within structured professional development
contexts.

In light of the above, these scholarly insights reveal a significant gap: existing literature does not
adequately address how tutors experience professional transformation through structured
development programmes that explicitly incorporate inclusive pedagogical tools. This study aims to
address that gap by examining how participation in a Tutorship Development Programme facilitates
tutors' growth in professional competence, classroom practice, and inclusive strategies such as
translanguaging. Consequently, this paper explores the professional transformation of tutors
participating in a Tutorship Development Programme, with a particular emphasis on their
development in classroom management, leadership, teaching competence, and inclusive practices.
In turn, it provides answers to the following questions:
e How does participation in a Tutorship Development Programme contribute to tutors'
professional growth in higher education?
¢ How does the Tutorship Development Programme enhance tutors' teaching competence?
e How do tutors in the Tutorship Development Programme utilise translanguaging to support
inclusive and effective teaching practices?

2. Literature Review

The following is a review of pertinent literature that addresses key themes associated with tutorship
programmes and professional development in higher education. This review examines tutorship as
a conduit between theory and practice, its role in the enhancement of teaching competence, and the
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incorporation of translanguaging as an inclusive pedagogical strategy within the framework of
tutorship development.

2.1 Tutorship programs and professional development in higher education

Tutorship programmes in higher education serve as critical platforms for professional development,
fostering collaborative learning environments and enhancing pedagogical competencies. These
programmes enable tutors to integrate theoretical knowledge with practical application, refine their
teaching methodologies, and cultivate reflective teaching practices (Wani et al., 2022; Takei et al.,
2022). A key advantage of structured tutoring initiatives is their emphasis on peer mentorship and
continuous feedback, which allows tutors to evaluate and enhance their instructional strategies
(Gustavsson et al., 2019; Kiziltepe & Sali, 2021). Such structured mentorship and feedback are central
to the Tutorship Development Programme examined in this study, as they provide the foundation
for tutors' professional transformation through experiential learning.

In addition to enhancing individual teaching competencies, tutorship programmes contribute to the
broader quality of education by aligning instructional practices with students' evolving learning
needs and workforce expectations (Erofeeva et al., 2020; Penta et al., 2019). The incorporation of
experiential learning in tutorship programmes has been particularly impactful, as it deepens tutors’
engagement and enhances their effectiveness in classroom settings (Owusu-Agyeman, 2023).
Through integrating structured training and practical teaching experiences, these programmes help
cultivate a culture of continuous professional growth within higher education institutions
(Pischetola, 2021). This study builds on these insights by examining how experiential learning within
a structured Tutorship Development Programme enables tutors to develop practical teaching
strategies, reflective habits, and professional confidence. Thus, the literature affirms the significance
of tutorship in shaping both instructional capability and professional identity. However, this study
contributes to the field by specifically exploring how such growth unfolds in a South African higher
education context. In doing so, it addresses the need for empirical research that captures the lived
experiences of tutors undergoing structured pedagogical development.

2.2 Tutorship as a bridge between theory and practice

Tutoring provides a unique opportunity for tutors to engage in reflective practice, allowing them to
analyse pedagogical theories while applying these concepts in real-world teaching contexts. This
collaborative engagement facilitates deep cognitive processing, as tutors must continually adapt their
teaching approaches based on student interactions (Hardman, 2015; Louw, 2018). Moreover, the
collaborative nature of tutoring encourages co-evaluation among tutors, further enhancing their
professional development (Louw, 2018). These dynamics are particularly significant within the
context of this study, which explores how participation in a Tutorship Development Programme
influences tutors' progression toward professional self-authorship. As tutors navigate the demands
of mentoring and instructional support, they are not only reinforcing subject content but also
developing critical skills such as reflection, adaptability, and classroom management —skills that are
foundational to professional transformation. In this regard, tutoring acts as a powerful bridge
between theoretical understanding and practical application, which aligns with the study’s aim of
examining tutors” growth in teaching competence and inclusive practices.

Furthermore, effective tutoring enhances students' academic performance by providing specific
instructional support, addressing individual learning challenges, and reinforcing theoretical
concepts through practical applications (Xu et al., 2019; Grey & Osborne, 2018). This individualised
approach ensures that students not only grasp the subject matter but also develop the skills needed
to apply their knowledge effectively, thereby enriching their overall learning experience (Xu et al.,
2019). Thus, the tutoring context allows tutors to evolve from knowledge transmitters to reflective
practitioners, a transition that is central to the theoretical framing of this research.
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2.3 Tutorship and the development of teaching competence

Engaging in tutoring fosters essential pedagogical knowledge and classroom management skills.
Tutors are required to prepare thoroughly for each session, a process that enhances their
understanding of instructional planning, student engagement strategies, and content delivery
(Gibson et al., 2013; Naug et al., 2017). Research indicates that mandatory tutor training significantly
improves teaching quality by ensuring adherence to best instructional practices (Gibson et al., 2013).

Moreover, peer observation and reflective frameworks, such as the 3P’s matrix (Preparation,
Presentation, and Performance), have effectively guided tutors in aligning their teaching practices
with established pedagogical standards (Naug et al., 2017). Tutors who actively engage in lesson
planning, assessment, and the provision of feedback not only strengthen their pedagogical
knowledge but also develop robust classroom management strategies (Burgess et al., 2014).
Consequently, by fostering effective communication, adaptability, and lesson structuring, tutoring
serves as a critical mechanism for professional growth, equipping tutors with the skills necessary to
create productive and engaging learning environments.

2.4 Translanguaging as inclusive pedagogy in tutorship development

In multilingual and multicultural contexts such as South Africa, translanguaging is increasingly
recognised as an inclusive pedagogical approach within tutor development (Banda, 2017; Hurst,
2017; Wunseh, 2023). Translanguaging refers to the intentional utilisation of multiple languages in
the classroom to facilitate communication and enhance comprehension (Creese & Blackledge, 2010;
Kiramba, 2016). This approach enables both educators and students to draw upon their full linguistic
repertoires, thereby creating richer, more accessible learning environments (Kiramba & Smith, 2019;
Probyn, 2019). Such strategies are particularly effective in higher education, where language
diversity often presents a barrier to equitable participation (Wunseh & Charamba, 2023). However,
acknowledging that not all tutors possess multilingual capabilities, tutor development programmes
can still promote inclusive practices by equipping all tutors, irrespective of their language
proficiency, with institutional resources that support translanguaging. For instance, the
incorporation of bilingual glossaries, multilingual teaching aids, and collaborative peer strategies
enables monolingual tutors to facilitate understanding and inclusion. In this manner, tutors who are
unable to speak multiple languages are not excluded from implementing translanguaging practices;
rather, they are supported in creating inclusive learning environments through accessible and
context-sensitive pedagogical tools aligned with institutional language policies (DHET, 2002).

Wunseh and Charamba (2023) argue that translanguaging facilitates language brokering and code-
switching, thereby assisting multilingual students in navigating English-dominated academic
spaces. This practice not only enhances students” understanding but also validates their cultural and
linguistic identities. Hurst (2017) further positions translanguaging as a socially just pedagogy,
advocating for its application in countering exclusionary language policies and promoting equity in
classroom participation. Probyn (2019) highlights how pedagogical translanguaging challenges
monoglossic, colonial educational norms and fosters inclusivity, particularly in content-heavy
subjects such as science. Likewise, Kiramba (2016) underscores that permitting learners to utilise their
home languages enhances their capacity to comprehend complex academic content, especially within
multilingual science classrooms. The employment of translanguaging also bolsters student
confidence and engagement, as it creates space for multiple voices and perspectives in the learning
process. Furthermore, translanguaging contributes meaningfully to collaborative learning.

Thus, by enabling students to collaborate using multiple languages, tutors can foster peer-to-peer
dialogue that deepens conceptual understanding. Creese and Blackledge (2010) and Banda (2017)
demonstrate that such practices enhance academic outcomes and build inclusive classroom cultures.
For tutors participating in development programmes, adopting translanguaging serves as a key
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aspect of their professional development. It requires tutors to move beyond monolingual teaching
norms and cultivate pedagogical flexibility, cultural responsiveness, and learner-centred approaches
(Madiba, 2024; Ramafikeng, 2024). This process not only enhances their teaching competence but also
raises awareness of linguistic justice and inclusion as core professional values (Wunseh, 2023).
Moreover, engaging with translanguaging equips tutors with new instructional strategies that reflect
the realities of linguistically diverse classrooms. Tutors learn to scaffold lessons more effectively,
design multilingual learning materials, and communicate complex content in accessible ways, all of
which are transferable skills that improve overall teaching performance (Madiba, 2024; Wunseh,
2023). In doing so, translanguaging strengthens tutor professional development by promoting
inclusive pedagogy, addressing language barriers, and fostering socially just, culturally relevant
teaching practices (Ramafikeng, 2024). These practices, in turn, transform tutors into reflective
practitioners who can adapt to diverse educational settings and contribute meaningfully to the goals
of access and transformation in South African higher education (Wunseh, 2023; Madiba, 2024).

3. Theoretical Framework

This study employs Kegan's (1982) Theory of Adult Development as a framework for understanding
the cognitive, emotional, and identity transformations experienced by tutors in a tutorship
development programme. The theory posits that individuals progress through orders of
consciousness, reflecting increasing levels of complexity in their thinking, self-awareness, and
interactions with others. This framework is particularly relevant to this study as it explores how
tutors transition from students to educators, navigating new responsibilities and self-perceptions.
Kegan’s model describes how individuals construct meaning through progressively complex stages,
evolving from reliance on external guidance to internal self-authorship (Kegan, 1982). Recent
scholarship supports the application of Kegan's theory in higher education, particularly in
understanding developmental trajectories among educators and adult learners. Chicos (2024), for
instance, demonstrates the applicability of the framework to meaning-making activities in creative
and professional training contexts. Sithole and Gumede (2022) argue that Kegan’s theory is
particularly useful in evaluating and sustaining tutorship programmes, where reflective practice and
adaptive learning are critical to tutor transformation. Stewart and Khan (2021) further highlight how
the theory guided professional development during the shift to digital pedagogies amid the COVID-
19 pandemic. Belous et al. (2023) reinforce the relevance of Kegan’'s developmental stages in
designing tutorship practices that promote personalised growth, academic competence, and
sustainable educator development. By applying this theory, this study aims to gain a deep
understanding of the tutors' developmental paths within the educational context, particularly as they
move toward greater self-authorship and professional maturity.

Furthermore, Kegan’s framework delineates how adults progress through orders of consciousness,
and this study examines how tutors evolve through these stages. Tutors initially exhibit
characteristics of the socialised mind (third order), where they rely on external guidance from
institutional structures. However, as they gain experience, they transition to the self-authoring mind
(fourth order), wherein they develop independent teaching philosophies, classroom management
strategies, and reflective practices (Perry & Imig, 2019). Cognitive disequilibrium is also central to
this framework, as tutors encounter challenges such as difficulties in student engagement and
diverse learning needs, prompting them to critically reflect, adapt, and develop problem-solving
skills. The tutorship programme thus serves as a structured support system that enables tutors to
navigate these complexities while promoting professional growth and self-efficacy. Through the
application of Kegan’s Theory of Adult Development, this study provides a structured framework
for analysing how tutors grow cognitively and professionally. It highlights the transformational
journey tutors undergo, demonstrating that tutorship catalyses adult development, professional
identity formation, and long-term career growth.

-5- Ngwabe, Tototbayo & Tembani, 2025



Interdiscip. J. Educ. Res

4. Research Methodology

This study is situated within the interpretivist paradigm, which suggests that reality is socially
constructed and best understood through the subjective experiences and meanings individuals
assign to their interactions (Koskosas, 2008; Levy & Schuck, 2005; Mbambo-Marimirofa & Phillips,
2023). Interpretivism enabled a deep exploration of the personal and professional development of
tutors by prioritising their lived experiences and reflective narratives. As the goal of this research is
to understand how tutors make meaning of their growth within the Tutorship Development
Programme, an interpretivist approach was deemed the most appropriate. This study adopts a
qualitative research approach, which is suitable for exploring participants’ experiences and
understanding complex social phenomena in depth. Aligned with this approach, a case study design
was employed to allow for an in-depth, contextualised examination of a specific group of tutors
within the Faculty of Education at a South African university. The case in question is the faculty's
Tutorship Development Programme, which offers structured support to selected senior students as
they tutor junior peers while receiving ongoing training, feedback, and mentoring. Case studies are
especially useful for examining complex educational interventions in real-life contexts (Wali et al.,
2022; Ebekozien et al., 2022).

The study focused on 10 purposively selected tutors out of a broader group of 38 who participated
in the programme. These participants were chosen through criterion-based purposive sampling,
specifically for their detailed and reflective written submissions that demonstrated evidence of
professional transformation. This approach ensured the inclusion of information-rich cases (Palinkas
et al.,, 2015), enabling a focused exploration of tutors whose narratives clearly reflected the study’s
core themes of professional growth, teaching competence, and inclusive pedagogical approaches.
The submissions were anonymised during analysis, and the selection process emphasised the quality
of reflections rather than any relationship with the researchers. Participants were assured of
confidentiality and informed that their responses would be evaluated independently of the
researchers' expectations. An independent review process further ensured the objectivity of the
findings. The tutors represented diverse academic levels, from third-year undergraduates to master’s
level students, and each tutored students below their own academic level.

The data collection method involved analysing tutors” written reflections submitted as part of their
participation in the Tutorship Development Programme. These reflections served as primary
sources, capturing tutors’ perspectives on their evolving roles, the challenges faced, and the strategies
employed in classroom settings. For data analysis, the study employed thematic analysis (Braun &
Clarke, 2006), a widely used method in qualitative research that enables the identification,
organisation, and interpretation of recurring patterns across narrative data. Thematic analysis was
conducted through a six-phase process, including familiarisation with the data, coding, theme
development, and interpretation. The analysis was theoretically informed by Kegan’s Theory of
Adult Development (1982), which focuses on tutors” progression from the Socialised Mind, where
identity and action are shaped by external expectations, to the Self-Authoring Mind, characterised
by internalised, autonomous decision-making. This study adhered to all ethical guidelines for
research involving human participants. Ethical clearance was obtained from the Faculty of Education
Research Ethics Committee (Ethical Clearance Number: FEDREC15-06-23-3). Participants were
informed about the purpose of the study and voluntarily consented to the use of their reflections for
research purposes. To ensure confidentiality, all identifying information has been anonymised, and
tutors are referred to using pseudonyms (T1 to T10).

5. Presentation of Findings

This section presents data according to the three themes, starting with professional growth, followed
by teaching proficiency and translanguaging in tutorship, in relation to Kegan’s Theory of Adult
Development. Thereafter, a discussion and conclusion are provided.
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5.1 Theme 1: Professional growth

The data reveal that tutors experienced substantial professional growth through their participation
in the Tutorship Development Programme. This growth is evident in areas such as classroom
management, leadership, conflict resolution, reflective practice, and mentorship. Tutors described
how the programme enhanced their confidence, professional identity, and ability to navigate
complex teaching environments. This marks a shift from dependence on external authority to
autonomous professional decision-making, as outlined in Kegan’s Theory of Adult Development.
The following reflections from tutors highlight their professional transformation:

T1: One significant area of focus was conflict resolution strategies, where I learned to identify
the root causes of conflicts and mediate disagreements in a calm and impartial manner.

T2: The programme emphasised the importance of constructive and balanced feedback that
highlights both strengths and areas for improvement. I learned to provide feedback in a way
that is specific, actionable, and supportive, focusing on guiding student teachers toward
growth rather than discouraging them.

T5: Respecting the profession goes a long way. You grow more by sharing the knowledge you
have with the next person. As much as you respect people around you despite their
backgrounds, shortcomings, or abilities, you learn and teach throughout a lifetime.

T9: Being part of the Tutorship Development Programme helped me gain confidence and
courage to stand in front of learners and deliver a lesson. Most importantly, as an upcoming
educator, you need that confidence boost.

T7: Beyond teaching content, 1 learned the importance of being a mentor who supports
students emotionally and academically. I developed stronger interpersonal skills, enabling me
to build meaningful connections with students and help them overcome challenges.

T6: The programme encouraged me to reflect continuously on my practice and identify areas
where I could improve. This reflection, coupled with ongoing feedback, helped me make
intentional changes to my approach and reinforced the notion that teaching is a dynamic,
evolving profession.

These reflections demonstrate that tutors are not merely acquiring techniques but are undergoing a
deeper shift in how they view their roles and responsibilities as educators. T1’s emphasis on calm
conflict mediation reflects a newfound sense of leadership and self-regulation. T2 and T6 illustrate
how constructive feedback and reflection were integral to their development, supporting the idea of
evolving from reactive teaching to intentional practice. T5 and T9 highlight the internalisation of
professional identity, where teaching becomes not just a task but a vocation. T7’s comment
underscores the holistic nature of growth, combining academic mentoring with emotional support.
Collectively, these insights indicate that the programme fostered self-authorship and autonomy
among tutors, consistent with Kegan’s theory, and enhanced their readiness for future professional
roles in education.

5.2 Theme 2: Teaching competence

The reflections of the tutors reveal a marked improvement in teaching competence, encompassing
lesson planning, student engagement, assessment strategies, classroom management, and the
integration of inclusive pedagogical techniques. Tutors reported increased confidence in applying
learner-centred approaches and demonstrated an ability to adapt instructional strategies to diverse
student needs. This theme illustrates their shift towards independent and reflective pedagogical
decision-making, consistent with Kegan’s notion of the Self-Authoring Mind. The excerpts below
highlight key aspects of this development:
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T3: I learned that as a teacher, you don’t always have to be teaching in class; you can sometimes
be the facilitator and let students learn on their own while gquiding them toward the right
answers.

T2: The program emphasised the importance of establishing clear expectations and routines at
the beginning of a class. I learned to set rules collaboratively with learners, ensuring they felt
involved and respected, which minimised disruptive behaviour.

T5: Staying calm even in chaotic situations and handling them with patience instead of
pushing back with anger really helped me handle even those learners with behavioural
problems.

T8: [ used structured observation tools, such as rubrics and checklists, to assess various aspects
of teaching, including lesson delivery, classroom management, and learner engagement.

T4: Providing constructive feedback is crucial. I used the ‘praise-suggest-praise’ model, where
Iacknowledged what students did well, provided suggestions for improvement, and ended with
an encouraging remark to motivate them.

T10: [ made use of multimedia resources, think-pair-share activities, and hands-on
manipulatives to cater to different learning styles. This resulted in improved student
engagement and motivation.

T7: I established a safe space for participation by encouraging respect and empathy, ensuring
all learners felt valued when sharing their thoughts.

These reflections collectively point to a deepening of instructional competence. T3’s adoption of a
facilitator role signals a shift towards constructivist teaching, where learners are encouraged to take
ownership of their learning, integrating more mature teaching practices. T2's proactive approach to
classroom norms and T5’s emotionally intelligent management of behavioural challenges highlight
their ability to create respectful and orderly learning environments. These are essential elements of
classroom leadership that foster sustained student engagement.

In the area of assessment, T8's use of structured observation tools and T4’s application of a formative
feedback model demonstrate tutors’ growing ability to evaluate student learning and respond in
targeted ways. These practices reflect a move beyond generic evaluation to more personalised,
evidence-informed instruction. The integration of technology, as illustrated by T10, and the
commitment to inclusivity voiced by T7 reflect a responsiveness to diverse learner needs and a
forward-thinking approach to pedagogy. Collectively, these insights signal a transformation from
task-oriented tutoring to intentional teaching, affirming that the Tutorship Development Programme
has significantly contributed to tutors” growth as competent, adaptable educators. This growth aligns
with Kegan’s (1982) theory, in which educators begin to construct and refine their own pedagogical
philosophies.

5.3 Theme 3: Translanguaging in tutorship as an inclusive pedagogy

The tutors' reflections illustrate how translanguaging —using multiple languages in teaching and
learning —emerged as a natural and intentional practice within the Tutorship Development
Programme. Tutors recognised that linguistic diversity in classrooms, particularly where students
had varying proficiencies in the language of instruction, required flexible communication strategies.
By incorporating learners’ home languages alongside English, tutors aimed to enhance
understanding, build learner confidence, and foster inclusive learning environments. This aligns
with inclusive pedagogical practices and supports students” sense of belonging, particularly in
linguistically diverse South African contexts. The following quotes highlight how tutors
implemented and experienced translanguaging:
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T1: I incorporated mother-tongue support, allowing learners to discuss key concepts in their
home languages during group activities before presenting in the primary language of
instruction.

T9: I also sometimes took the class outside so that they can have a visual clue and representation
of what I am talking about, while infusing the use of both languages isiXhosa and also
English... sometimes I asked one of the learners in the class who understood me well... to
explain to her classmates what I am saying in isiXhosa.

T15: Some of us were unable to focus because we were being taught in isiXhosa, which can
make us lose track or not hear anything. So please use English instead... try to use English so
that all of us can be accommodated.

T7: This tutorship was very helpful because most of the students understand us better since
we're at the same age. .. online classes don't work for me since the module is Mathematics, so
I asked them to come to contact sessions, and they don’t hesitate, they come in numbers.

These reflections underscore that translanguaging was employed not just as a linguistic technique
but as a means of relational and pedagogical inclusion. T1’s use of mother-tongue discussions during
group work allowed students to process and internalise content in a language they were comfortable
with before engaging with formal academic discourse. T9's blending of isiXhosa and English, along
with reliance on peer explanation, highlights how translanguaging can empower students to support
each other, thus reinforcing collaborative learning and shared understanding.

However, the reflection from T15 introduces a critical counterpoint: while translanguaging can
enhance access for some, it may disaffect others who do not share the same linguistic background.
This highlights the complexity of inclusive pedagogy, where tutors must strike a balance between
honouring linguistic diversity and maintaining equitable participation. T7’s emphasis on shifting
from online to in-person sessions further reflects the relational dimension of inclusive practice;
language use was intertwined with building trust and familiarity in face-to-face interactions.

Overall, the tutors’ reflections demonstrate that translanguaging functioned as a tool for inclusion,
comprehension, and cultural validation. It was not simply about code-switching, but about
legitimising the multilingual realities of students. The tutors' willingness to adapt their language use
and classroom practices reflects the development of pedagogical flexibility, empathy, and learner-
centredness, symbols of inclusive education and indicators of professional maturity. Within Kegan’s
(1982) framework, this also signifies a move toward self-authorship, as tutors exercised autonomy in
modifying instructional strategies based on learners’ linguistic and contextual needs.

6. Discussion of Findings

The findings of this study highlight the professional transformation of tutors through their
participation in the Tutorship Development Programme, particularly regarding professional growth,
teaching competence, and the adoption of translanguaging as an inclusive pedagogical strategy.
These transformations are best understood through Kegan’s (1982) Theory of Adult Development,
which describes a transition from externally driven learning (Socialised Mind) to internally
motivated, independent decision-making (Self-Authoring Mind). The discussion below examines
each of the three themes in turn, linking the findings to broader scholarly conversations on tutor
development and professional identity formation.

6.1 Professional growth

Tutors reported substantial personal and professional development, particularly in their leadership
skills, reflective practices, and capacity to mentor others. For example, T1 articulated the acquisition
of “practical knowledge in maintaining classroom discipline, fostering positive relationships, and
resolving disputes effectively.” This illustrates a transition from reactive classroom management to

-9- Ngwabe, Tototbayo & Tembani, 2025



Interdiscip. J. Educ. Res

proactive, relational teaching approaches, emblematic of professional maturity and self-regulation.
Similarly, tutors indicated growth through reflective practice; T6 remarked that the programme
“encouraged me to reflect continuously on my practice and identify areas where I could improve.”
This form of critical self-evaluation corresponds with findings by Gustavsson et al. (2019) and
Kiziltepe & Sali (2021), who contend that reflective engagement promotes pedagogical improvement
and the internalisation of professional identity. The development of mentorship roles also emerged
as a recurring theme, with tutors such as T2 describing how they adopted more structured and
supportive roles.: “Ilearned to provide feedback in a way that is specific, actionable, and supportive.”
This transformation is supported by Takei et al. (2022), who found that structured reflection
encourages a stronger sense of agency and mentorship identity among tutors. These examples
demonstrate a clear movement toward self-authorship, as described by Kegan (1982), where tutors
no longer rely solely on formal instruction but begin to define their own values and teaching
practices. Their journey from dependency to autonomy illustrates the transformative potential of
tutorship programmes in higher education (Reznicek-Parrado, 2023).

6.2 Teaching competence

Another significant finding is the enhancement of tutors” teaching competence. Tutors demonstrated
growing confidence and skill in lesson planning, managing classroom dynamics, differentiating
instruction, and providing formative assessment. For example, T1 noted the use of differentiated
materials and peer-assisted learning strategies to support diverse learners, while T2 emphasised the
importance of collaboratively setting class expectations to maintain structure and engagement. This
aligns with Hardman (2015) and Louw (2018), who argue that effective tutors adapt content delivery
to match learner diversity, thereby balancing theory and practice in real-time. The emphasis on
adaptability, empathy, and emotional intelligence, such as T5’s ability to remain “calm even in
chaotic situations,” suggests the development of nuanced classroom management strategies rooted
in self-awareness and student-centred pedagogy. Assessment and feedback also featured
prominently. T8 explained the use of structured rubrics, while T4 highlighted their use of the “praise-
suggest-praise” feedback model. These practices reflect a deeper pedagogical understanding and
align with Gibson et al. (2013), who found that formal tutor training strengthens assessment capacity.
Xu et al. (2019) similarly emphasise the role of feedback in co-constructing learning, which supports
the constructivist framework underlying this study. Furthermore, technology integration was
mentioned as an area of growth. T10 reported using multimedia resources and digital tools to
support engagement. This supports Pischetola’s (2021) findings on the importance of digital literacy
in contemporary teaching. Altogether, the tutors’ expanding pedagogical repertoire illustrates their
move toward independent, responsive, and reflective educators, key markers of self-authorship.

6.3 Translanguaging as inclusive pedagogy

The strategic implementation of translanguaging has emerged as a deliberate and influential element
of tutors' pedagogical development. Tutors reported that utilising multiple languages during
tutorials facilitated learners' comprehension of academic content more effectively, especially in
linguistically diverse contexts such as South Africa.. T1 explained: “I incorporated mother-tongue
support, allowing learners to discuss key concepts in their home languages during group activities
before presenting in the primary language of instruction.” Similarly, T9 described using both
isiXhosa and English during outdoor learning to help students visualise and internalise complex
ideas. These practices reflect not only a pedagogical strategy but also a growing awareness of
learners' linguistic needs, which indicates pedagogical empathy and professional maturity.
Literature supports these findings. Creese and Blackledge (2010), Kiramba (2016), and Hurst (2017)
highlight translanguaging as a socially just and inclusive pedagogy. Tutors’ reflections affirm that
this practice improved comprehension and increased student participation, thereby fostering
culturally responsive learning environments. Moreover, these decisions reflect the tutors' ability to
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make context-sensitive instructional choices. Kegan (1982) would interpret this as a shift toward self-
authorship, where tutors design and adapt instructional practices to meet student needs without
relying solely on institutional norms. As Probyn (2019) and Wunseh & Charamba (2023) argue,
translanguaging challenges monolingual norms in higher education and empowers educators to
validate students” multilingual realities. In this sense, translanguaging was not only a method for
enhancing student learning but also a critical dimension of the tutors” professional transformation.
By integrating learners” home languages, tutors demonstrated adaptability, inclusivity, and agency,
which are essential qualities of an evolving educator.

7. Conclusion and Recommendations

This study examined the professional transformation of tutors through a Tutorship Development
Programme, concentrating on their development in classroom management, leadership, teaching
competence, and inclusive pedagogical strategies, including translanguaging, to enhance
understanding of content and promote inclusive teaching. The findings indicated that tutors
transitioned from passive recipients of knowledge to self-directed educators capable of critical
reflection, adaptive instruction, and learner-centred practice. Their growth was evident in their
ability to lead learning environments, manage diverse classroom dynamics, mentor peers, and
implement inclusive teaching approaches tailored to multilingual contexts. Furthermore, tutors
exhibited increased confidence and agency in shaping their pedagogical identities. Their use of
reflective strategies, collaborative planning, and inclusive language practices demonstrated a
commitment to continuous professional improvement and responsiveness to student needs. These
outcomes illustrate the transformative impact of structured tutorship programmes in fostering
meaningful shifts in educators' practice and mindset. While the findings provide valuable insights,
the study's limited sample size constrains generalisability. Future research could encompass a
broader participant base, comparative analyses between pre-service and in-service tutors, and
longitudinal tracking to examine sustained professional growth. Additional exploration is also
required to assess how inclusive strategies, such as translanguaging, continue to influence tutor
identity and effectiveness in multilingual and multicultural settings.

7.1. Implications for Kegan’s theory of adult development

The findings of this study strongly align with Kegan's (1982) Theory of Adult Development,
particularly the transition from the Socialised Mind to the Self-Authoring Mind. Tutors began the
programme by relying on external guidance but gradually moved towards independently defining
and applying pedagogical values and strategies. This was especially evident in their reflective
practices, instructional autonomy, and inclusive pedagogical choices. The study confirms that self-
authorship emerges when individuals are given the space, support, and structure to engage with
complex teaching scenarios and reflect critically on their experiences. Tutors' willingness to challenge
traditional norms (e.g., the exclusive use of English in instruction) and adopt more inclusive
approaches (e.g., translanguaging) suggests a meaningful progression towards self-authored
professional identities. Additionally, this research contributes to the theoretical discourse by
demonstrating how adult developmental stages can be accelerated through well-designed
experiential learning frameworks such as tutorship programmes. It suggests that structured
mentoring, reflection, and context-specific challenges create fertile ground for developmental
progression, thereby offering a practical extension of Kegan's theory in educational contexts.

8. Declarations

Author Contributions: Conceptualisation (A.N., B.T. & N.T.); Literature review (A.N., B.T. & N.T.);
methodology (A.N.); software (N/A.); validation (A.N., B.T. & N.T.); formal analysis (A.N.);
investigation (A.N., B.T. & N.T.); data curation (A.N.); drafting and preparation (A.N. & B.T.); review
and editing (A.N.); supervision (N/A); project administration (A.N., B.T. & N.T.); funding
acquisition (N/A). All authors have read and approved the published version of the article.

-11- Ngwabe, Tototbayo & Tembani, 2025



Interdiscip. J. Educ. Res

Funding: This research did not receive any external funding.

Acknowledgements: We would like to acknowledge Mr Sabelo Peter, the Tutorship Development
Co-ordinator in the Faculty of Education, for successfully implementing the tutorship programme
and for his invaluable support throughout this project.

Conflicts of Interest: The authors declare no conflict of interest.

Data Availability Statement: The data supporting the findings of this study are available from the
corresponding author upon reasonable request. Access will be granted to researchers who meet the
criteria for data sharing established by the institutional review board or ethics committee.

References

Alejos, M., & Caballero, J. (2021). University tutoring: Face-to-face or virtual: A systematic review.
Espirales Revista Multidisciplinaria de Investigacion, 5(37), 16-31.
https:/ /doi.org/10.31876/ er.v5i37.790

Altun, S., & Toy, B. (2023). Transformation of teachers through a collaborative-reflective training
model: A case study on school-based professional development. South African Journal of
Education, 43(2), s1-s16. https:/ / doi.org/10.15700/ saje.v43ns2a2235

Banda, F. (2017). Translanguaging and English-African language mother tongues as linguistic
dispensation in teaching and learning in a Black township school in Cape Town. Current Issues
in Language Planning, 19(2), 198-217. https:/ /doi.org/10.1080/14664208.2017.1353333

Batz, Z., Olsen, B., Dumont, J., Dastoor, F., & Smith, M. (2015). Helping struggling students in
introductory biology: A peer-tutoring approach that improves performance, perception, and
retention. CBE — Life Sciences Education, 14(2), ar16. https:/ /doi.org/10.1187/ cbe.14-08-0120

Belous, O., Arushanyan, Z., Vasilenko, V., & Goncharova, O. (2023). Tutorship practice as a
mechanism for support of professional development of educational tutors. Perspectives of Science
and Education. https:/ /doi.org/10.32744 / pse.2023.6.35

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101. https:/ / doi.org/10.1191/1478088706qp0630a

Burgess, A., Dornan, T., Clarke, A., Menezes, A., & Mellis, C. (2016). Peer tutoring in a medical
school: Perceptions of tutors and tutees. BMC Medical Education, 16(1), 85.
https:/ /doi.org/10.1186/512909-016-0589-1

Burgess, A., McGregor, D., & Mellis, C. (2014). Medical students as peer tutors: A systematic review.
BMC Medical Education, 14(1), 115. https:/ /doi.org/10.1186/1472-6920-14-115

Chang, C., Rumrill, S., & Phillips, A. (2022). Clinical skills tutoring program (CSTP): Developing a
curriculum for medical student clinical skills peer tutors. MedEdPORTAL.
https:/ /doi.org/10.15766 / mep_2374-8265.11225

Comfort, P., & McMahon, J. (2014). The effect of peer tutoring on academic achievement. Journal of
Applied Research in Higher Education, 6(1), 168-175. https:/ /doi.org/10.1108/jarhe-06-2012-0017

Cotronei-Baird, V. S., Chia, A., Paladino, A., & Johnston, A. (2021). Examining the influence of
professional development on tutors’ teaching philosophies. Higher Education Research &
Development, 40(6), 1341-1356. https:/ /doi.org/10.1080/07294360.2021.1891997

Creese, A., & Blackledge, A. (2010). Translanguaging in the bilingual classroom: A pedagogy for
learning  and  teaching?  The  Modern  Language  Journal, — 94(1),  103-115.
https:/ /doi.org/10.1111/j.1540-4781.2009.00986.x

Cummins, J. (2007). Rethinking monolingual instructional strategies in multilingual classrooms.
Canadian Journal of Applied Linguistics, 10(2), 221-240.

Dawson, P., van der Meer, J., Skalicky, J., & Cowley, K. (2014). On the effectiveness of supplemental
instruction: A systematic review of supplemental instruction and peer-assisted study sessions

-12- Ngwabe, Tototbayo & Tembani, 2025


https://doi.org/10.31876/er.v5i37.790
https://doi.org/10.15700/saje.v43ns2a2235
https://doi.org/10.1080/14664208.2017.1353333
https://doi.org/10.1187/cbe.14-08-0120
https://doi.org/10.32744/pse.2023.6.35
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1186/s12909-016-0589-1
https://doi.org/10.1186/1472-6920-14-115
https://doi.org/10.15766/mep_2374-8265.11225
https://doi.org/10.1108/jarhe-06-2012-0017
https://doi.org/10.1080/07294360.2021.1891997
https://doi.org/10.1111/j.1540-4781.2009.00986.x

Interdiscip. J. Educ. Res

literature between 2001 and 2010. Review of Educational Research, 84(4), 609-639.
https:/ /doi.org/10.3102/0034654314540007

DeFeo, D., & Caparas, F. (2014). Tutoring as transformative work: A phenomenological case study
of tutors” experiences. Journal of College Reading and Learning, 44, 141-163.
https:/ /doi.org/10.1080/10790195.2014.906272

Department of Education. (2002). Language policy for higher education. Pretoria: Government Gazette.

Ebekozien, A., Aigbavboa, C., Nwaole, A., Aginah, 1., & Aigbedion, M. (2022). Sustainable cities
through household waste management: An unexplored approach to challenges confronting private solid
waste management. Facilities, 40(5/6), 365-379. https:/ /doi.org/10.1108/£-09-2021-0078

Erofeeva, M. A., Stolyarova, A. N., Terekhova, A. I, Ignatyeva, A. V., Deberdeeva, N. A.,
Zebnitskaya, A. K., & Leontev, M. G. (2020). Innovative methods in management and raising the
quality of higher professional education in Russia. Propositos y representaciones, (SPE2), e653-e653.
https:/ /doi.org/10.20511/pyr2020.v8nspe2.653

Etikan, I, Musa, S. A., & Alkassim, R. S. (2016). Comparison of convenience sampling and
purposive sampling. American Journal of Theoretical and Applied Statistics, 5(1), 1-4.
https:/ /doi.org/10.11648/j.ajtas.20160501.11

Garcia, O., & Wei, L. (2014). Translanguaging: Language, bilingualism and education. Palgrave
Macmillan.

Gibson, K., Qureshi, Z., Ross, M., & Maxwell, S. (2013). Junior doctor-led ‘near-peer’ prescribing
education for medical students. British Journal of Clinical Pharmacology, 77(1), 122-129.
https://doi.org/10.1111/bcp.12147

Gregory, E., Murtagh, L., & Beswick, K. (2024). Perspectives from university tutors on the use of
collaborative enquiry-based approaches to develop pre-service teachers' pedagogies and
understanding of inclusive practice. The Curriculum Journal, 35(3), 524-531.
https:/ /doi.org/10.1002/ curj.278

Grey, D., & Osborne, C. (2018). Perceptions and principles of personal tutoring. Journal of Further and
Higher Education, 44(3), 285-299. https:/ /doi.org/10.1080/0309877x.2018.1536258

Gustavsson, S., Andersén, A., & Berglund, M. (2019). To challenge and to be challenged: Teachers'
collective  learning in higher education. Reflective  Practice,  20(3), 339-354.
https:/ /doi.org/10.1080/14623943.2019.1611552

Haines, D. (2017). Ethical considerations in qualitative case study research: Recruiting participants
with profound intellectual disabilities. Research Ethics, 13(3-4), 219-232.
https:/ /doi.org/10.1177/1747016117711971

Hardman, J. (2015). Tutor-student interaction in seminar teaching: Implications for professional
development. Active Learning in Higher Education, 17(1), 63-76.
https:/ /doi.org/10.1177 /1469787415616728

Hossain, S., Ghosh, S., & Roy, R. (2024). Enhancing teaching competencies for effective
implementation of sustainable inclusive education (SIE). The Social Science Review a
Multidisciplinary Journal, 2(6), 151-158. https:/ /doi.org/10.70096/ tssr.240206026

Hurst, E. (2017). “Translanguaging” as a socially just pedagogy. Education as Change, 21(2), 126-148.
https:/ /doi.org/10.17159/1947-9417 /2017 / 2015

Iwata, K., Furmedge, D., Sturrock, A. & Gill, D. (2014). Do peer-tutors perform better in
examinations? An analysis of medical school final examination results. Medical Education, 48(7),
698-704. https:/ /doi.org/10.1111/medu.12475

Kegan, R. (1982). The evolving self: Problem and process in human development. Harvard University
Press.

Kiramba, L. (2016). Heteroglossic practices in a multilingual science classroom. International Journal
of Bilingual Education and Bilingualism, 22(4), 445-458.
https:/ /doi.org/10.1080/13670050.2016.1267695

-13- Ngwabe, Tototbayo & Tembani, 2025


https://doi.org/10.3102/0034654314540007
https://doi.org/10.1080/10790195.2014.906272
https://doi.org/10.1108/f-09-2021-0078
https://doi.org/10.20511/pyr2020.v8nspe2.653
https://doi.org/10.11648/j.ajtas.20160501.11
https://doi.org/10.1111/bcp.12147
https://doi.org/10.1002/curj.278
https://doi.org/10.1080/0309877x.2018.1536258
https://doi.org/10.1080/14623943.2019.1611552
https://doi.org/10.1177/1747016117711971
https://doi.org/10.1177/1469787415616728
https://doi.org/10.70096/tssr.240206026
https://doi.org/10.17159/1947-9417/2017/2015
https://doi.org/10.1111/medu.12475
https://doi.org/10.1080/13670050.2016.1267695

Interdiscip. J. Educ. Res

Kiramba, L., & Smith, P. (2019). “Her sentence is correct, isn't it?”: Regulative discourse in English-
medium classrooms. Teaching and Teacher Education, 85, 105-114.
https:/ /doi.org/10.1016/j.tate.2019.06.011

Kiziltepe, Z., & Sali, O. (2021). Professional development for effective teaching in higher education.
International Journal of Higher Education Pedagogies, 2(4), 28-37.
https:/ /doi.org/10.33422 /ijhep.v2i4.81

Koskosas, 1. (2008). Goal setting and trust in a security management context. Information Security Journal:
A Global Perspective, 17(3), 151-161. https:/ /doi.org/10.1080/19393550802290337

Levy, D., & Schuck, E. (2005). The influence of clients on valuations: The clients' perspective. Journal of
Property Investment & Finance, 23(2), 182-201. https:/ /doi.org/10.1108/14635780510584364

Leyk, T., McInvale, R., & Chen, L. (2017). Structured peer learning program: An innovative
approach to computer science education. arXiv preprint arXiv:1703.04174.
https:/ /doi.org/10.48550/arXiv.1703.04174

Louw, L. (2018). Reclaiming tutorials as learning spaces in the sciences. Mentoring & Tutoring
Partnership in Learning, 26(3), 320-335. https:/ /doi.org/10.1080/13611267.2018.1511952

Madiba, M. (2024). Translanguaging as a decolonial pedagogic strategy for South African
universities. APORTAL, 110-121. https:/ / doi.org/10.70875/ v8i3article9

Mbambo-Marimirofa, S., & Phillips, H. (2023). Explicit teaching strategies used to enhance comprehension
skills of a second language learner. Per Linguam, 39(2), 63-78. https:/ /doi.org/10.5785/39-2-998

Motaung, L. B. (2024). Translanguaging pedagogical practice in a tutorial programme at a South
African university. International Journal of Language Studies, 18(1), 1-14.

Naug, H., Colson, N., Pearson, A., DuToit, E., & Qi, G. (2017). A peer observation program for the
professional development of laboratory tutors. The Asia Pacific Scholar, 2(1), 21-24.
https:/ /doi.org/10.29060/ taps.2017-2-1/sc1017

Nickow, A., Oreopoulos, P., & Quan, V. (2023). The promise of tutoring for PreK-12 learning: A
systematic review and meta-analysis of the experimental evidence. American Educational Research
Journal, 61, 74-107. https:/ /doi.org/10.3102/00028312231208687

Oduro, I, Akuta, A., & Kuranchie, A. (2022). Tutors” use of reflective practice to promote teaching
and learning. Creative Education, 13(7), 2308-2320. https:/ / doi.org/10.4236/ ce.2022.137147

Owusu-Agyeman, Y. (2023). Nonformal learning approaches and the professional development of
teachers in higher education. Development in Learning Organisations: An International Journal, 38(2),
9-12. https:/ /doi.org/10.1108/ dlo-06-2023-0129

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015).
Purposeful sampling for qualitative data collection and analysis in mixed-method
implementation research. Administration and Policy in Mental Health and Mental Health Services
Research, 42(5), 533-544. https:/ /doi.org/10.1007 /s10488-013-0528-y

Penta, S., Phillips, S., Silver, A., & Barrett, E. (2019). Beyond internships: Experiential learning as a
tool for emergency management education. International Journal of Mass Emergencies & Disasters,
37(1), 35-43. https:/ / doi.org/10.1177/028072701903700104

Perry, J. R., & Imig, S. (2019). Minding the form that transforms: Using Kegan's model of adult
development in graduate medical education. Academic Medicine, 94(9), 1299.
https:/ /doi.org/10.1097/ ACM.0000000000002771

Pischetola, M. (2021). Teaching novice teachers to enhance learning in the hybrid university.
Postdigital Science and Education, 4(1), 70-92. https:/ / doi.org/10.1007 / s42438-021-00257-1

Probyn, M. (2019). Pedagogical translanguaging and the construction of science knowledge in a
multilingual South African classroom: Challenging monoglossic/post-colonial orthodoxies.
Classroom Discourse, 10(3-4), 216-236. https:/ /doi.org/10.1080/19463014.2019.1628792

-14 - Ngwabe, Tototbayo & Tembani, 2025


https://doi.org/10.1016/j.tate.2019.06.011
https://doi.org/10.33422/ijhep.v2i4.81
https://doi.org/10.1080/19393550802290337
https://doi.org/10.1108/14635780510584364
https://doi.org/10.48550/arXiv.1703.04174
https://doi.org/10.1080/13611267.2018.1511952
https://doi.org/10.70875/v8i3article9
https://doi.org/10.5785/39-2-998
https://doi.org/10.29060/taps.2017-2-1/sc1017
https://doi.org/10.3102/00028312231208687
https://doi.org/10.4236/ce.2022.137147
https://doi.org/10.1108/dlo-06-2023-0129
https://doi.org/10.1007/s10488-013-0528-y
https://doi.org/10.1177/028072701903700104
https://doi.org/10.1097/ACM.0000000000002771
https://doi.org/10.1007/s42438-021-00257-1
https://doi.org/10.1080/19463014.2019.1628792

Interdiscip. J. Educ. Res

Ramafikeng, M. (2024). Pedagogical translanguaging as a socially just strategy for multilingual
students in occupational therapy. Education Sciences, 14(5), 462.
https:/ /doi.org/10.3390/ educscil4050462

Reznicek-Parrado, L. M. (2023). Peer-to-peer translanguaging academic spaces for belonging: The
case of Spanish as a heritage language. International Journal of Bilingual Education and Bilingualism,
26(2), 131-145.

Shemanov, A., Samsonova, E., Bystrova, Y., & Kutepova, E. (2022). An approach to assessing the
features of a tutor's professional competence in inclusive education: A pilot study. Clinical
Psychology and Special Education, 11(4), 233-263. https:/ /doi.org/10.17759/ cpse.2022110410

Shum, A., & Fryer, L. K. (2021). From learner to teacher: Re-training graduate teaching assistants.
Higher Education Research & Development, 40(7), 1546-1563.
https:/ /doi.org/10.1080/07294360.2020.1818063

Takei, H., Anthony, P., Fountain, E., & Williams, L. (2022). Empirical development of best practices
in coaching and mentoring.

International Research in Education, 10(1), 1. https:/ /doi.org/10.5296/ire.v10i1.19393

Templeton, N., Jeong, S., & Pugliese, E. (2021). Editorial overview: Mentoring for professional
development.Mentoring & Tutoring: Partnership in Learning, 29, 163-166.
https:/ /doi.org/10.1080/13611267.2021.1922152

Ventura, C. (2023). The impact of peer-assisted learning in a Brazilian medical course. Research Society
and Development, 12(10), €89121043471. https:/ / doi.org/10.33448 /rsd-v12i10.43471

Wali, C., Suharjana, S., Irianto, D., Suherman, W., Nugroho, S., Dimyati, D., & Hariono, A. (2022).
Deer hunting tradition of the Kuligang community to identify the types of sports branches
(ethnographic study). International Journal of Human Movement and Sports Sciences, 10(5), 1004-
1010. https:/ /doi.org/10.13189/5aj.2022.100518

Wani, T., Nabi, S., & Manan, M. (2022). Empirical study of professional development of higher
education teachers. International Journal of Health Sciences, 6(2), 12567-12580.
https:/ /doi.org/10.53730/ijhs.v6ns2.8332

White, S., Groom-Thomas, L., & Loeb, S. (2022). High-impact tutoring planning and implementation.
EdWorkingPaper No. 22-652. https:/ /doi.org/10.26300/2mam-3c52

Wunseh, Q. (2023). A conceptual framework for inclusive pedagogy in South African multilingual
higher education classrooms. Rupkatha Journal on Interdisciplinary Studies in Humanities, 15(1), 1-
15. https:/ /doi.org/10.21659 /rupkatha.v15n1.03

Disclaimer: The views, perspectives, information, and data contained within all publications are
exclusively those of the respective author(s) and contributor(s) and do not represent or reflect the
positions of ERRCD Forum and/or its editor(s). ERRCD Forum and its editor(s) expressly disclaim
responsibility for any damages to persons or property arising from any ideas, methods, instructions,
or products referenced in the content.

-15- Ngwabe, Tototbayo & Tembani, 2025


https://doi.org/10.3390/educsci14050462
https://doi.org/10.17759/cpse.2022110410
https://doi.org/10.1080/07294360.2020.1818063
https://doi.org/10.5296/ire.v10i1.19393
https://doi.org/10.1080/13611267.2021.1922152
https://doi.org/10.33448/rsd-v12i10.43471
https://doi.org/10.13189/saj.2022.100518
https://doi.org/10.53730/ijhs.v6ns2.8332
https://doi.org/10.26300/2mam-3c52
https://doi.org/10.21659/rupkatha.v15n1.03

