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Abstract: In South Africa, the ongoing challenges of youth
unemployment and poverty necessitate creative solutions,
such as entrepreneurship education (EE), to bolster economic
resilience. Although EE’s potential is acknowledged, its suc-
cessful implementation in senior phase schools (Grades 7-9)
encounters obstacles due to insufficient exploration of the fac-
tors influencing instructional leadership, especially in re-
source-constrained areas like the North West Province, South
Africa. This research sought to pinpoint the critical elements
of instructional leadership for enhancing EE implementation
in these schools. A quantitative method with a cross-sectional
design was used. Data were gathered through questionnaires
from 51 public secondary schools, chosen via convenience
sampling, within the Ngaka Modiri Molema District (N = 437
schools). Descriptive statistical analysis indicated that in-ser-
vice training, parental involvement, distributed leadership,

funding and partnerships with community entrepreneurs sig-
nificantly impacted the advancement of EE. These results un-
derscore the necessity of internal institutional support, such as
professional development and collaborative leadership frame-
works, and external stakeholder engagement to overcome im-
plementation challenges. The study concludes that instruc-
tional leaders, including principals, department heads and
teachers, need systemic capacity-building and resource alloca-
tion to promote EE effectively. The recommendations stress
the importance of school governing bodies and management teams institutionalising stakeholder col-
laboration while policymakers should prioritise funding and training initiatives. By addressing these
factors, schools can better prepare students with entrepreneurial skills, aligning educational outcomes
with national economic development objectives.
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1. Introduction

Entrepreneurship education (EE) is increasingly acknowledged worldwide as a crucial driver of
innovation, economic growth and job creation, particularly in the face of technological advancements
and shifting labour market demands (Park, 2024; Soler-Dominguez et al., 2024). Globally, educational
systems integrate EE into their curricula to equip learners with entrepreneurial mindsets and skills
that enhance adaptability, creativity and self-reliance (Nyamboga, 2024). As primary educational
institutions, schools are pivotal in preparing young people for the complexities of the twenty-first-
century economy. Effective education leadership is vital to ensure this preparation is deliberate and
transformative.

In South Africa, addressing the need for EE is critical. The nation faces an alarmingly high youth
unemployment rate, with over 43% of individuals aged 15 to 34 not engaged in employment,
education or training (Brown, 2023). These challenges are exacerbated by ongoing economic
inequalities, underdevelopment in rural areas and a rapidly changing job market. Therefore, the
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Department of Basic Education has implemented several programmes, such as the E3 (employability,
entrepreneurship and education) initiative and the Sprouting Entrepreneurs programme, which aim
to integrate entrepreneurial thinking into school curricula. These programmes are particularly
emphasised through project-based learning and promoting agricultural entrepreneurship in rural
regions (Forcher-Mayr & Mahlknecht, 2020; Worthing-Smith, 2018).

Although several efforts have been made, executing EE in South African schools is still inconsistent
and underdeveloped. Senior phase (SP) schools (Grades 7-9) are crucial for introducing fundamental
entrepreneurial concepts. However, EE in this phase encounters systemic challenges, including
inadequate integration into the curriculum, insufficient teacher training and a lack of support at the
school level (Du Toit & Kempen, 2020). Instructional leaders, such as principals, departmental heads
(DHs) and teachers, are crucial in fostering an environment conducive to entrepreneurship.
However, they often face barriers that hinder their ability to effectively promote EE, such as limited
professional development opportunities, outdated teaching methods and a scarcity of educational
resources (Ntsanwisi & Simelane-Mnisi, 2024). These barriers are further categorised into internal
support and resources for instructional leaders and support and motivation for external
stakeholders.

Internal support and resources for instructional leaders are fundamental for successfully promoting
EE. Instructional leaders in many South African schools, particularly those in rural and under-
resourced areas, face significant challenges due to insufficient funding, inadequate teaching
materials and limited professional development opportunities (Ntsanwisi & Simelane-Mnisi, 2024).
Without adequate resources, instructional leaders cannot create an environment that supports
experiential learning and the practical application of entrepreneurial concepts, which are essential
components of EE. Many teachers often resort to traditional, lecture-based teaching methods that fail
to cultivate the creative and critical thinking skills necessary for entrepreneurship (Ramchander,
2019). Recent research has shown that graduates typically lack employability skills, also known as
work readiness skills. Consequently, learners graduate without the skills or confidence to pursue
entrepreneurial ventures, limiting their prospects in a rapidly evolving job market (Riviezzo et al.,
2023).

Another critical challenge is inadequate external stakeholder support and motivation. Successful EE
implementation requires collaboration between schools and external stakeholders, including
businesses, government agencies and community organisations (Mokoena, 2018). These stakeholders
can provide learners with practical exposure to entrepreneurship through mentorship programmes,
internships and business partnerships. However, many South African schools, particularly those in
disadvantaged communities, struggle to establish these connections, exacerbating the disconnect
between theoretical classroom instruction and real-world entrepreneurial experiences. This poor
stakeholder engagement (community entrepreneurs) limits learners’ practical understanding of
entrepreneurship and diminishes their motivation to pursue entrepreneurial opportunities upon
completing their education.

Moreover, for SP schools to successfully implement EE, they must have strong internal teaching
capabilities and effective collaboration with external partners. Connecting with parents, local
business owners, government agencies and civil society organisations is crucial to providing students
with practical experiences, guidance and real-world entrepreneurial learning opportunities (Buratti
et al., 2022). Unfortunately, many South African schools, particularly those in rural or underfunded
areas, struggle to form and sustain these partnerships, reducing the impact and relevance of their EE
programmes.

While many studies have investigated EE in South Africa, notable gaps exist. Xaba (2016) emphasises
the role of leadership in supporting EE but overlooks the specific resource needs of instructional
leaders. Mokoena (2018) concentrates on stakeholder engagement but does not explore the structural
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barriers to effective collaboration. Similarly, Mahlangu and Pitso (2021) examined curriculum reform
but failed to consider the motivational factors that encourage community stakeholders to support
EE. Given this background, the current research addresses these knowledge gaps by exploring the
critical factors influencing instructional leadership in advancing EE in SP schools in the North West
Province of South Africa.

This study focuses on the importance of internal support and resources available to instructional
leaders, as well as the involvement and motivation of external stakeholders. By deepening the
understanding of these elements, the research aims to inform strategies that empower instructional
leaders and strengthen school-community partnerships to enhance the effectiveness and reach of EE.
This initiative aligns with the broader national objective of fostering youth entrepreneurship as a
sustainable path to economic inclusion and social advancement.

1.1 Problem statement

EE is increasingly seen as a strategic tool to combat youth unemployment and economic inequality
in South Africa. However, its implementation in SP schools is still inadequate and ineffective.
National efforts, such as the E3 programme, aim to weave entrepreneurial skills into the curriculum;
however, many schools, particularly those in rural and underfunded areas, face difficulties in
effectively executing these policies. A key reason for this is the absence of strong instructional
leadership, vital for nurturing and sustaining a supportive environment for EE. Instructional leaders,
including principals, department heads and teachers, often lack the necessary resources, professional
training and pedagogical support to employ experiential and student-centred teaching methods for
EE. Consequently, entrepreneurship is usually taught through traditional, memorisation-based
methods, which do not adequately prepare learners with the skills for real-world entrepreneurial
success. This issue is further compounded by the limited involvement of external stakeholders, such
as local businesses, community organisations and government agencies, whose participation is
crucial for providing students with genuine entrepreneurial experiences. Without sufficient
leadership and collaboration with stakeholders, EE becomes a theoretical exercise disconnected from
practical application, decreasing student motivation and reducing the likelihood of entrepreneurship
being seen as a viable career path after school. If these issues are not addressed, South African SP
schools will continue to produce graduates who are unready for self-employment or entrepreneurial
innovation, perpetuating cycles of poverty, unemployment and economic marginalisation.
Therefore, this study explored the critical factors of instructional leadership in enhancing EE
implementation in SP schools in the North West Province of South Africa. Based on this problem, the
following research questions guided the study:

e What internal support and resources do instructional leaders need to implement the EE
curriculum in schools?

e  What are the external stakeholder support and motivation for implementing the EE curriculum
in schools?

2. Literature Review

EE is a self-empowerment education that develops learners’” entrepreneurial mindsets and skills to
create value for themselves and the economy. As a veritable instrument in the hands of a young
generation, EE instils innovativeness, creativity and problem-solving skills to identify opportunities
around them and key into them for reward. EE in the SP has been implemented. This study seeks an
improved implementation of this subject to enhance learners’ entrepreneurial mindsets and problem-
solving abilities. The rise of entrepreneurship might help lessen social vices, such as unemployment,
crime and poverty, as in the case of South Africa. Empirical evidence proposes that poverty reduction
necessitates economic growth and that economic growth is fuelled by entrepreneurship (Zouita,
2021). It is anticipated that a school curriculum guarantees the development of trained labour to
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guarantee the provision of the desired goods and services needed to expand society (Uleanya et al.,
2018).

The importance of entrepreneurship has always been emphasised, especially in economic discourse.
Even though enterprise and entrepreneurship originated in the corporate sector, they are now more
often considered educational subjects, especially in the early years of the required school system
(Migo & Cungu, 2023). Therefore, most postsecondary institutions offer entrepreneurship training
programmes to lower unemployment and prepare learners with the knowledge and abilities to
launch a firm. According to Othman et al. (2023), higher education institution graduates frequently
struggle to find employment for several years after graduation, making the high unemployment rate
in rising nations a global concern. Therefore, this paper examines these determinants in the SP to
understand how learners could be assisted at this level to be entrepreneurially equipped for the life
ahead of them.

Moreover, as this study intends, some factors include in-service training, introducing EE into the
foundation and intermediate phases, parental support, distributed leadership and community
entrepreneurs, which are categorised into support and resources for instructional leaders and
external stakeholders’ support and motivation. Receiving in-service training is essential for
instructional leaders to advance their careers and raise student achievement. Research highlights the
value of instructional leadership in developing professional learning communities, encouraging
shared accountability between head teachers and teachers, and addressing new issues in educational
institutions (Mackinnon, 2019). Early exposure to EE is essential for developing learners’
entrepreneurial attitudes and abilities (foundation and intermediate phases), which will have long-
term benefits. According to research, early exposure to entrepreneurship in primary schools can
significantly improve learners’ social orientation, creativity, self-esteem, perseverance, autonomy
and proactivity (Floris et al., 2023). Stakeholders can empower youth, foster an environment that
encourages youth entrepreneurship and support social and economic development by incorporating
EE early (Choi & McLain, 2024).

2.1 Internal support and resources for instructional leaders in ee implementation

Support and resources are essential for instructional leaders to implement EE effectively. The support
and resources in this study are the need for in-service training, participation among instructional
leaders and funds, which are essential for boosting EE curriculum implementation where the school
leadership is saddled with their provision. Successful EE implementation requires a consensus
among teachers on teaching methods, support from leadership, a school culture that values
entrepreneurship, prioritising EE, professional development and teacher networking (Hardjie et al.,
2022). Entrepreneurial leadership, characterised by visionary thinking, proactiveness and flexibility,
fosters innovation and creativity, encouraging educators to adopt new strategies and technologies
for a culture of continuous improvement (Meung, 2023).

The availability of training resources significantly impacts the implementation of EE programmes.
For instance, in Kenya, insufficient resources, such as small business centres, local role models and
financial assistance, have limited the effectiveness of EE programmes, underscoring the need for
adequate resource allocation strategies (Mkala & Wanjau, 2018). In Egypt, the lack of awareness and
training in entrepreneurship knowledge and competencies among educators has been identified as
a barrier, emphasising the importance of ongoing professional development to qualify teachers to
deliver EE effectively (Schachtebeck & Tselepis, 2023).

Educators’ characteristics are critical in producing successful entrepreneurs, such as their ability to
support EE through training (Tamam et al., 2022). Instructional resources and teachers’ ability to
facilitate skill-based subjects positively correlate with developing entrepreneurial skills, highlighting
the need for qualified educators through in-service training and adequate resources (Godfrey-Kalio
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etal.,, 2017). The relationship between learning competencies and entrepreneurial efficacy shows that
enhancing these competencies through dedicated programmes can significantly improve
entrepreneurial intention and success (Kim & Ju, 2024). Similarly, integrating EE into the foundation
and intermediate stages further enables instructional leaders to establish a continuum of
entrepreneurial competencies. The early introduction of fundamental EE concepts fosters positive
learner attitudes and enhances leaders’ ability to scaffold entrepreneurial learning across various
grades (Pidduck et al., 2021).

In higher education institutions, the effectiveness of EE is linked to the alignment of learning support
and institutional resources, both crucial for developing successful entrepreneurs (Ghina, 2014).
Likewise, at the school level, EE has assisted learners in navigating uncertain environments through
creativity and problem-solving skills, which are critical for innovation and adaptability (Nufiez-
Canal et al, 2023). Adequate material and financial resources are essential for effectively
implementing EE. Funding limitations hinder leaders’ capacity to acquire educational materials,
organise entrepreneurial events and support teacher development, thereby making equitable
resource allocation a fundamental necessity (Kirori & Dickinson, 2020; Mestry, 2020). South African
schools, particularly those in disadvantaged areas, often contend with complex funding regulations
that result in inadequate allocations. This situation compels leaders to augment budgets through
community partnerships and innovative resource mobilisation (Buratti et al, 2022). The
entrepreneurial framework, which includes government policies, educational frameworks and
cultural norms, highlights the need for a supportive EE environment. The weakest link in this
framework is often found in the early educational stages, where more support is needed.

Despite the evidence regarding the significance of training, early integration and funding, existing
literature seldom explores how these internal supports converge within SP leadership structures.
Most studies concentrate on policy or general teacher training, leaving a gap in understanding how
principals, department heads and teacher leaders strategically coordinate internal resources to
advance EE at this critical stage (Maka, 2023).

2.2 External stakeholder support and motivation

External stakeholder support and motivation are crucial for improving the effectiveness of EE.
Collaboration between crucial external stakeholders, such as enterprises, professional associations
and public institutions, is vital in developing a robust entrepreneurial ecosystem (Bischoff &
Volkmann, 2018). These stakeholders shape educational strategies to meet real-world
entrepreneurial needs, enhancing outcomes (Covas & Solcan, 2018). As this study implies,
community entrepreneurs (local businesspeople) and parents are stakeholders.

Stakeholders also play a role in knowledge acquisition in schools, acting as enablers and facilitators
of entrepreneurial learning (Radko et al., 2022). Their involvement supports educational frameworks
and provides practical exposure that fosters an entrepreneurial mindset in learners (Sun et al., 2023).
Intrinsic and extrinsic motivation further strengthen EE by influencing learners’ entrepreneurial
intentions. Intrinsic motivation positively affects this relationship, whereas extrinsic motivation can
have a negative moderating effect (Sun et al., 2023). Motivation and role models (community
entrepreneurs) significantly boost learners’ interest in entrepreneurship (Nariswari & Sutopo, 2024).
Similarly, parental involvement is recognised as a pivotal factor in promoting EE. When parents
actively support entrepreneurship learning at home by offering guidance and encouragement and
sharing real-world examples, students demonstrate enhanced engagement and retention of EE
concepts (Marongwe & Mutesasira, 2024). Previous reviews have identified parents as “forgotten
stakeholders”, whose emotional and social support is essential for cultivating an entrepreneurial
mindset among learners (Allen, 2022).
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Incorporating entrepreneurship practice into education highlights the importance of motivation and
stakeholder support in cultivating innovative talent (Wang, 2020). Principals” ability to use external
stakeholders in general education underscores the need for networking and collaboration in EE, with
principal training playing a critical role in using external resources (Haméldinen et al., 2018). The
stakeholder approach emphasises the need for a comprehensive strategy that includes stakeholder
engagement, motivation and practical experience to prepare learners for entrepreneurial endeavours
(Safitri & Nugraha, 2022). The synergy between stakeholder support and motivation creates a robust
framework for EE, leading to improved entrepreneurial outcomes and a more dynamic educational
environment.

Several studies have been conducted on EE and instructional leadership in South African schools.
Gangiah (2024) conducted a study to examine sustainable entrepreneurship for South African youths.
It found that funding access, business skills development, mentorship and networking opportunities
were crucial for nurturing sustainable entrepreneurship. Qwabe et al. (2025) investigated EE as
critical for promoting entrepreneurial intent among South African undergraduate students. The
findings highlighted inadequacies in the universities’ EE programmes in terms of adequately
supporting students’ entrepreneurial aspirations. Furthermore, Maponya (2020) studied the
instructional leadership role of the school principal on learners’ academic achievement. The results
showed that principals’ roles were to create a positive teaching and learning culture, motivate and
positively influence learners, and improve instructional management and parental involvement.
Mlambo et al. (2024) examined the importance of EE in South Africa’s basic education. The findings
revealed that EE had not been fully consolidated in South Africa’s primary education sector,
significantly depriving learners of innovative skills and competencies to help them become
entrepreneurs tomorrow. Despite the attention devoted to EE and instructional leadership in South
African schools, limited studies have examined the determinants of instructional leadership
(principals, DHs and teachers) in fostering EE implementation in the SP.

3. Methodology

This study forms a small segment of a larger project and employed a quantitative method and a cross-
sectional design to systematically explore the factors affecting instructional leadership in advancing
EE implementation in South African SP schools. A cross-sectional design was adopted, enabling data
collection at a single point in time to analyse the relationships between variables without establishing
causality (Bryman & Cramer, 2012). Although this study’s title references South Africa, the research
concentrated on the Ngaka Modiri Molema District (NMMD) in the North West Province. This
district exemplifies the socioeconomic challenges common in rural and semi-urban South African
schools, such as resource disparities and high youth unemployment, making it a strategic case for
understanding the barriers to EE implementation. While these localised conditions limit the
generalisability to broader contexts, the insights gained remain valuable for similar settings.

3.1 Population and sampling

The research targeted 1,311 instructional leaders (principals, DHs and teachers) from 437 public SP
schools (Grades 7-9) in the NMMD. Due to logistical constraints, a convenience sample of 51 schools,
representing 11.7% of the district’s schools, was selected, resulting in 153 potential participants (3
leaders per school). Of these, 148 individuals (51 principals, 37 DHs and 60 teachers) completed the
survey, achieving a response rate of 96.7%. Although convenience sampling limits the ability to
generalise the findings, it provides practical access to remote rural schools, aligning with the study’s
aim of examining contextual challenges.

3.2 Data-collection Instrument
The study employed a structured questionnaire based on Hallinger and Murphy’s (1985)

instructional leadership framework. While the original instrument comprises six sections, ranging
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from biographical details (Section A) to practical support activities (Section F), this research focuses
on Section C: Factors Influencing Instructional Leaders. This section examines in-service training,
resource availability, stakeholder collaboration and funding. Participants” views on these factors
were assessed using a four-point Likert scale (1 = strongly disagree to 4 = strongly agree) and yes/no
options.

3.3 Data analysis

Experts in EE and a statistician reviewed the data-collection instrument to ensure validity. Before full
implementation, a pilot test was conducted with 15 participants in the Dr. Kenneth Kaunda District.
For Section C, Cronbach’s alpha coefficient was calculated to assess internal consistency, yielding a
value of 0.76, which exceeds the acceptable reliability threshold of 0.70 (Bryman & Cramer, 2012).
This value shows that the items in Section C effectively captured the underlying construct of factors
affecting instructional leaders’ capacity to promote EE. Data analysis was conducted using
descriptive statistics of the mean (average) and standard deviation (SD), collected using a four-point
Likert scale where the average of each rating was presented. The responses were ranked as 1 -
strongly disagree, 2 - disagree, 3 - agree and 4 - strongly agree. The calculated means (averages) of
the findings from the responses relate to the Likert scale: 1.0-1.5 = strongly disagree, 1.6-2.5 =
disagree, 2.6-3.5 = agree, and 3.6-4.0 = strongly agree, respectively. Therefore, Tables 1 and 2 were
interpreted using the mean score SD, arranged in ascending in line with the responses.

3.4 Ethical considerations

The Education Research Ethics Committee at North West University approved the study ethically
(Approval No. NWU-EduRec/2023/045). Participation was voluntary, with informed consent
obtained from participants who received an information sheet and consent form outlining the study’s
aims, confidentiality measures and their right to withdraw at any point without repercussions. Data
were anonymised during collection, securely stored on a password-protected drive, and accessible
only to the research team. No identifying information was linked to the responses.

4. Presentation of Results

Tables 1 and 2 categorise the findings into two constructs: support and resources for instructional
leaders and external stakeholder support and motivation.

4.1 Explanation and interpretation

The internal support and resources (Table 1) subscale includes five items, each receiving average
scores exceeding 3.3 on a four-point agreement scale, indicating a strong consensus on their
significance for improving EE implementation. Notably, in-service training emerged as the most
highly valued resource (M = 3.66, SD = 0.49), underscoring instructional leaders” conviction in the
importance of specialised professional development to gain the pedagogical skills and content
knowledge necessary for effectively teaching entrepreneurship curricula. Similarly, the average score
for introducing EE at an early stage (M = 3.64, SD = 0.48) reflects a common belief that nurturing
entrepreneurial mindsets from the foundational grades enhances implementation in the SP.

Although the aspect of adequate funding received positive evaluations, it showed the most
significant variability (M = 3.38, SD = 0.78), indicating uneven resource distribution among schools,
which could significantly challenge underfunded areas. However, the factors assessing the active
involvement of instructional leaders (M = 3.52, SD = 0.53) and their willingness to engage in
entrepreneurship activities (M = 3.55, SD = 0.56) highlight the vital role of collaborative leadership.
Collectively, these findings propose that, in addition to training and resources, principals, DHs and
educators view their active, hands-on participation as crucial in translating EE objectives into
practical classroom applications.
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Table 1: Internal support and resources for instructional leaders to improve EE implementation

Itemno Items Mean SD

1. In-service training enables instructional leaders to acquire new EE ~ 3.66  0.491
skills and knowledge to promote EE curriculum implementation.

2. Introducing EE at the foundation and intermediate phases will 3.64 0481
promote its curriculum implementation.

3. Instructional leaders” constant availability in entrepreneurship 355  0.563
exercises can promote implementing the EE curriculum.

4. Participation among instructional leaders will promote EE 352 0528
curriculum implementation.

5. Sufficient funds are needed to enable improved EE curriculum 338 0777
implementation.

4.2 Explanation and interpretation

The external stakeholder engagement subscale (Table 2) items consistently received high average
scores (3.59-3.64), indicating that instructional leaders widely acknowledge the significance of
collaborating with families and the community. Parental support at home received the highest score
(M = 3.64, SD = 0.50), underscoring the belief that learning is enhanced when families actively
encourage entrepreneurial behaviours outside of school. This result aligns with community-school
synergy models that consider parents as co-educators in EE.

The concept of distributed leadership among various stakeholder groups was similarly supported
(M =3.60, SD = 0.51), indicating that shared governance and collaborative decision-making among
schools, businesses and local government are advantageous for curriculum adoption. Furthermore,
items related to incentive programmes (M = 3.59, SD = 0.51) and the involvement of community
entrepreneurs as resource persons (M = 3.59, SD = (0.55) emphasise a comprehensive engagement
strategy: educational leaders believe that combining motivational incentives with practical
mentorship opportunities creates a more engaging, real-world learning environment for aspiring
young entrepreneurs.

Table 2: External stakeholder support and motivation

Itemno Item Mean Std.D

6. Parents supporting their children’s entrepreneurship learning at 3.64 0497
home can improve its curriculum implementation.

7. Distributed leadership at all levels will positively affect EE 3.60  0.505
curriculum implementation.

8. Providing incentives and motivation will promote EE curriculum 3.59  0.506
implementation.

0. Community entrepreneurs who function as resource persons 3.59  0.546

contribute to promoting EE curriculum implementation.

5. Discussion

The following is a discussion of findings responding to the two constructs: support and resources for
instructional leaders, and external stakeholder support and motivation.

5.1 Support and resources for instructional leaders to improve EE implementation

The findings show that in-service training for instructional leaders remains the first factor in
promoting EE curriculum implementation in the SP. This view aligns with Maritz (2017), who states
that instructional leaders have inadequate entrepreneurship knowledge. The author emphasises that
ill-trained EE instructional leaders depend on the pedagogies and curriculum contents for learning,
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highlighting the need for in-service training. This finding aligns with Shabalala et al. (2023), who
names factors hampering the effective implementation of the EE curriculum as instructional leaders’
poor understanding of the curriculum and poor training; hence, in-service training was encouraged.
According to Ayvaz-Tuncel and Cobanoglu (2018), training is one of the primary ways to ensure
curriculum implementation.

Serafin (2019) found that educators have not undergone systematic didactic preparation for teaching
because the training offered does not meet the didactic training requirements. Hence, in-service
training in EE will be a departure between the general subjects and subject-specific disciplines, the
core of educators” knowledge. Nguyen and Nguyen (2023) posit that in-service training is paramount
to promoting the impact of EE on learners’ entrepreneurial intentions. Regular professional training
keeps instructional leaders abreast of current trends, industry practices, creative teaching methods
and the delivery of quality entrepreneurial instruction. Alakaleek et al. (2023) opine that professional
development improves instructional leaders’ abilities and confidence in EE teaching and learning,.

Table 1 also shows that introducing EE at the foundation and intermediate phases will promote its
curriculum implementation. Mlambo et al. (2024) contend that EE should begin at a young age to
develop learners’ entrepreneurial attitudes. Pidduck et al. (2021) state that EE taught at a very young
age helps learners develop a respect for opportunities for self-employment. Akombelwa (2018) states
that it is crucial to constructively impart this skill at a young age because developing essential
educational abilities during the early school years when the potential value of learners’ time is the
least is more economical.

The funding result indicates that respondents agree that funding could enhance EE curriculum
implementation. Even though not every respondent agreed to the importance of funds in promoting
EE curriculum implementation, its provision is necessary to enable learners to engage in the practical
version of EE. Funds are critical for any organisation to function adequately and achieve its aims.
Similarly, Mamabolo (2020) states that schools need funding from the public and private sectors and
parents to integrate new and exciting curricula successfully. Ajani (2023) identifies that access to
physical and educational resources is a product of funds, which aids in promoting EE curriculum
implementation. Providing funds for entrepreneurial purposes could enable instructional leaders to
give learners the tools, materials and equipment needed to turn theory into practice, fostering their
entrepreneurial pursuit. Mestry (2020) opines that by strategically allocating resources, instructional
leaders can build a system that nurtures and harbours entrepreneurial dispositions and enables
experiential learning in learners. Funding is also crucial if entrepreneurship learners were to go on
field trips to elaborate on their classroom experiences.

5.2 External stakeholder support and motivation

In Table 2, the respondents affirmed that parents supporting their children’s entrepreneurship
learning at home will promote EE curriculum implementation. This factor aligns with Garcia-
Rodriguez et al. (2022), who state that learners” academic achievement improves when parents are
involved in their education. Sivabalan et al. (2024) found that parents’ involvement in school matters
facilitates learners” academic excellence and, thus, implored parents to assist their children in school
and at home.

Furthermore, distributed leadership at all levels was a factor that could promote EE curriculum
implementation in the SP. The observed finding correlates with Katewa and Heystek (2019), who
state that principals collaborate with educators in distributed leadership to increase the chances for
change and capacity-building in the school by mobilising leadership skills at all levels. Similarly,
Mankgele (2023) opines that when school leaders are willing to embrace distributed leadership in
schools where decision-making is distributed, collaboration among stakeholders and curriculum

-9- Enebe, Heystek & Matashu, 2025



Interdiscip. J. Educ. Res

implementation is realised. Tam (2018) iterates that distributive leadership contributed to school
improvement in South African schools, boosting curriculum implementation.

Additionally, instructional leaders supported the findings on providing incentives and motivation,
the constant availability of instructional leaders and participation among instructional leaders as
factors that could enable an improved EE curriculum implementation in the SP. Hallinger (2005)
states that incentives to instructional leaders and their constant visibility (availability) can promote
curriculum implementation. The DoE (2008) supports participation among instructional leaders
because it breeds team building through participatory structures, promoting curriculum
implementation. Ogina (2021) opines that participatory leadership allows instructional leaders to
grow as individuals, contributing to curriculum implementation. Robinson (2022) underlines the
significance of motivating teachers to be enthusiastic about successful instruction delivery. The
enormous obstacles that DHs and educators witness might reduce the motivation for teaching, which
is further aggravated by the absence of formal support from the principals.

However, instructional leaders supported community entrepreneurs (practising local
businesspeople) who function as resource persons as a factor that could promote EE curriculum
implementation. The findings of Atobatele et al. (2024) correlate with this factor, stipulating that the
community is an entity that supports the academic activities of learners and shows interest in what
benefits them. Roundy (2022) found that community entrepreneurs play a role in training teachers
and upcoming entrepreneurs. Community entrepreneurs will primarily train instructional leaders
on the practical aspects of entrepreneurship. Furthermore, modelling a teaching strategy on the
entrepreneurial process requires input from practising local businesspeople. Local practising
entrepreneurs constitute a resource pool of role models who can positively influence learners for
career entrepreneurship (Mkala & Wanjau, 2018) to establish a balance between theory and practice
in the SP EE. The roles of community entrepreneurs in promoting entrepreneurship are pertinent to
creating a conducive and supportive system that supports and develops entrepreneurial
competencies and mindsets among learners. Hence, not engaging external stakeholders could limit
learners” practical understanding of EE and demotivate their entrepreneurial pursuits upon
graduation.

6. Conclusion

This research aimed to pinpoint the essential aspects of instructional leadership that support the
successful execution of EE in South African SP schools. By analysing survey data from 148 principals,
DHs and teachers across the five sub-districts of the NMMD, we found a strong agreement: targeted
in-service training was identified as the most crucial internal support, providing instructional leaders
with the pedagogical expertise and confidence to implement EE policy in the classroom. Participants
also highlighted the benefits of introducing EE concepts at earlier grade levels and stressed the
significance of distributed leadership, which involves active participation, shared decision-making
and the continuous presence of leaders in entrepreneurial activities. Externally, parental support,
structured incentive systems and collaborations with community entrepreneurs were consistently
rated as vital in connecting theory with practice, thus encouraging students to engage deeply with
EE curricula.

6.1 Limitations and suggestions for further studies

Although the study offers valuable insights, its scope is inherently limited due to its dependence on
self-reported data from only one district. A stratified cluster sampling design and a 96.7% response
rate enhance internal validity in similar rural and semi-urban environments. However, the results
should not be generalised to all South African contexts, where variations in resource allocation,
socioeconomic conditions and existing EE initiatives might be significant. Additionally, capturing
leaders’ perceptions does not necessarily reflect actual classroom practices or student entrepreneurial
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outcomes, necessitating caution when interpreting these results as conclusive evidence of
instructional impact.

We propose that education authorities establish regular, context-sensitive EE training modules for
all instructional leaders to apply these findings practically, ensuring that professional development
aligns with evolving curricular and community needs. Schools should also establish formal
collaboration frameworks with parents and local entrepreneurs through mentorship programmes,
community workshops and incentive schemes to foster a supportive ecosystem beyond the
classroom. Lastly, implementing a distributed leadership model will enable departmental heads and
teacher leaders to co-design, test and refine EE initiatives within their schools.

For future research, longitudinal studies are essential to evaluate the lasting effects of training on
teacher practices and student entrepreneurial skills. Broader, multi-stakeholder investigations,
including the perspectives of learners, parents and community mentors, would provide a more
comprehensive understanding of EE implementation dynamics. Comparative studies across districts
with different levels of urbanisation and resource profiles could further clarify how context
influences the relative importance of internal and external supports. Such efforts will validate and
expand our findings and guide the development of scalable, context-responsive EE strategies that
can nurture sustainable entrepreneurial mindsets among South African youth.
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